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EXECUTIVE SUMMARY 
/ 
EXECUTIVE SUMMARY 
INTRODUCTION 
This report summarizes the results of the 1995 UNI Graduating,Student Survey, which was administered at 
spring semester commencement rehearsal in the UNI-DOME. Usable responses were obtained from 61.4% 
of May and August 1995 bachelor' s degree recipients. 
Graduates were asked about five topics: academic advising, student activities, writing skills, computing 
services, and future plans. 
I. 
• 
• 
II. 
• 
• 
• 
Ill. 
• 
• 
• 
• 
IV. 
• 
FINDINGS 
Academic Advising 
Faculty advisor, other faculty, and fellow students were among the five most frequently mentioned as 
the most helpful source of information for all four advising tasks; 1) selecting/scheduling classes, 2) 
selecting/changing majors, 3) developing programs of study, and 4) exploring career/life goals. For 
the second consecutive year, data suggest half of our students are satisfied and one-third dissatisfied 
with the quality of faculty academic advising at UNI. 
At least 50% of the subjects who offered an opinion about designated faculty advisors rated them as 
helpful or very helpful for each level of advising; about 30% rated them as not helpful or not at all 
helpful. No other advising source with a 50% response rate had as many negative responses. 
Student Activities 
About half of the respondents reported having been a leader (45%), active member (52%), or member 
(53%) of some type of organized extra-curricular activity while they went to UNI. 
Self-reported student learning on 13 'leadership' skills varied by activity type and level of 
involvement. 
15% were not involved in any activities . 
Writing 
May and August 1995 graduates took an average of 4. 78 courses during their college careers that 
required a ten page (or longer) paper (std. dev. = 4.03). 
College of Social and Behavioral Sciences graduates took significantly more courses which required 
ten page (or longer) papers throughout their college career than did students enrolled in any other 
college. 
57% of graduates reported producing a total of 75 pages or more of finished, polished writing during 
their studies at UNI. 
36% of graduates were "confident" in their writing ability and 45% feel "fairly comfortable." 
Computing 
bZ 2/J 
40% of May and August graduates owned a personal computer, ~lo were IBM/compatible, )If% 
Mac(~lo other) suggesting a substantial dependence on the University for point of access to hardware 
and software. 
•  7 0 %  o f  M a y  a n d  A u g u s t  g r a d u a t e s  r a t e d  f u n d i n g  o f  J S C S  l a b s '  h a r d w a r e  a n d  e q u i p m e n t  a s  a  " v e r y  
i m p o r t a n t " /  " i m p o r t a n t "  u s e  o f  s t u d e n t  c o m p u t e r  f e e  m o n e y .  T h i s  w a s  t h e  h i g h e s t  r a t i n g  o f  i m p o r t a n c e  
o f  f u n d i n g  f o u n d  t h r o u g h o u t  t h e  s u r v e y .  
•  C o m p u t e r - o w n e r s  w e r e  s i g n i f i c a n t l y  m o r e  l i k e l y  t o  c o n s i d e r  f u n d i n g  o f  d i a l - i n  a c c e s s  a n  i m p o r t a n t  u s e  
o f  s t u d e n t  c o m p u t e r  f e e s  t h a n  d i d  s u b j e c t s  w h o  d i d  n o t  o w n  a  p e r s o n a l  c o m p u t e r .  
•  F r i e n d s / f a m i l y  a n d  o t h e r  s t u d e n t s ,  a n d  ' t h e  p e r s o n  s i t t i n g  n e x t  t o  m e  i n  t h e  l a b '  w e r e  c o n s i d e r e d  t h e  
m o s t  h e l p f u l  r e s o u r c e s  f o r  c o m p u t i n g  q u e s t i o n s ,  e v e n  w h e n  c o m p a r e d  w i t h  c o u r s e  i n s t r u c t o r s  a n d  l a b  
s t a f f .  
•  O n e - t h i r d  o f  g r a d u a t i n g  r e s p o n d e n t s  d i d  n o t  u s e  e - m a i l  f o r  a c a d e m i c  o r  n o n - a c a d e m i c  r e a s o n s .  A n  
a d d i t i o n a l  o n e - f o u r t h  u s e d  e - m a i l  l e s s  t h a n  o n e - h o u r  p e r  w e e k .  
•  W o r d  p r o c e s s i n g  w a s  t h e  m o s t  c o m m o n  u s e  o f  u n i v e r s i t y  c o m p u t i n g  r e s o u r c e s  a m o n g  g r a d u a t i n g  
s e n i o r s .  
V .  F u t u r e  P l a n s  
•  T h r e e - f o u r t h s  o f  M a y  a n d  A u g u s t  1 9 9 5  g r a d u a t e s  w e r e  s t i l l  s e e k i n g  w o r k  a s  o f  g r a d u a t i o n  d a y .  H a l f  
w e r e  n o t  c u r r e n t l y  e m p l o y e d  a n d  o n e - f o u r t h  w e r e  e m p l o y e d  b u t  s e e k i n g  o t h e r  w o r k .  
•  2 2 %  o f  M a y  a n d  A u g u s t  1 9 9 5  g r a d u a t e s  w e r e  a c c e p t e d  t o  a  g r a d u a t e  p r o g r a m  a t  t h e  t i m e  o f  
g r a d u a t i o n .  T h e  r a n g e  b y  c o l l e g e  w a s  5 %  ( C o l l e g e  o f  E d u c a t i o n )  t o  4 3 %  ( C o l l e g e  o f  S o c i a l  a n d  
B e h a v i o r a l  S c i e n c e s ) .  
V I .  M e m o r a b l e  F a c u l t y  a n d  S t a f f  
•  5 3 2  f a c u l t y  w e r e  m e n t i o n e d  b y  s t u d e n t s  a s  h a v i n g  h a d  a  p o s i t i v e  i n f l u e n c e  o n  t h e i r  d e v e l o p m e n t  a s  a  
s t u d e n t  a t  U N I .  
•  2 3 7  s t a f f  m e m b e r s  w e r e  m e n t i o n e d  b y  s t u d e n t s  a s  h a v i n g  h a d  a  p o s i t i v e  i n f l u e n c e  o n  t h e i r  
d e v e l o p m e n t  a s  a  s t u d e n t  a t  U N I .  
R e s e a r c h  n o t e s :  
•  R e s u l t s  o f  t h i s  s u r v e y  m a y  n o t  b e  v a l i d  f o r  d e p a r t m e n t s  w i t h  s m a l l  g r a d u a t i o n  n u m b e r s  o r  l o w  
r e s p o n s e  r a t e s .  
•  S e c t i o n  I I .  S t u d e n t  A c t i v i t i e s :  R e s p o n s e s  t o  s e l f - r e p o r t  i t e m s  o n  s t u d e n t  l e a r n i n g  a r e  n o t  v a l i d  
m e a s u r e s  o f  t h o s e  o u t c o m e s .  R a t h e r ,  t h e y  a r e  i n d i c a t o r s  o f  p e r c e i v e d  l e a r n i n g ,  a n d  a r e  r e p o r t e d  t o  
d e s c r i b e  s t u d e n t  p e r c e p t i o n s  o f  t h e  r i c h n e s s  o f  t h e i r  l e a r n i n g  e n v i r o n m e n t .  
•  S e c t i o n  V I .  M e m o r a b l e  F a c u l t y  a n d  S t a f f :  F r e q u e n c y  c o u n t  i n f o n n a t i o n  o n  t h e s e  i t e m s  i s  n o t  v a l i d  
f o r  b e t w e e n - s u b j e c t  c o m p a r i s o n s  o r  p e r f o n n a n c e  e v a l u a t i o n  p u r p o s e s .  
•  P e r s o n s  i n t e r e s t e d  i n  a c c e s s  t o  t h i s  d a t a  f o r  a c a d e m i c  o r  p o l i c y  r e s e a r c h  p u r p o s e s  s h o u l d  c o n t a c t  t h e  
O f f i c e  o f  I n s t i t u t i o n a l  R e s e a r c h .  
2  
METHOD AND 
DEMOGRAPHICS 
METHOD 
This survey was administered during commencement rehearsal in the UNI-DOME, Saturday, May 13, 
1995. All UNI students who intended to graduate with a bachelor's or graduate degree in May or August 
of 1995 were invited to participate in commencement. 
Survey questionnaires and pencils were distributed by hand to all rehearsal participants and completed 
forms were collected that morning. The total number of completed questionnaires was 1462. Of these, 
90 I were identified as the responses of May and August BA/BS graduates. Data from all forms was 
entered into a database for processing. Only the responses from May BA/BS degree recipients were 
analyzed for this report. 
Respondents' social security numbers, as reported on the questionnaire, were matched with May and 
August degree recipients' social security numbers after completion of the final degree audit. We used this 
information to determine which subjects' responses to retain for analysis, and to compile information on 
background variables which was not collected on the form . Demographic information from degree audits 
was provided by the registrar's office. 
This convenience sampling method is susceptible to systematic non-response bias. As with any survey, 
judgment is called for when interpreting these results. Sample/cohort comparisons were done on key 
demographic variables. Chi-square tests showed no significant differences between the gender, 
teaching/non-teaching, and college of the sample and the cohort. Caution should be used before attempting 
to generalize these results to departments with small graduation numbers or low response rates (see table 
4). 
DEMOGRAPHICS 
• The response rate for cohort components is the sample divided by the cohort. For example, 65 .9%, 
(521 /790) of women responded to the survey (see Table I). Overall response rate was 61.4%. 
Table 1. Gender Distribution of Cohort and Sample 
Women 
Men 
Total 
QQbQct 
Frequency Percent 
790 53.8% 
677 46.2% 
1467 100.0% 
Frequency 
521 
380 
901 
Table 2. Teaching/Non-teaching Distribution of Cohort and Sample 
QQbQct 
Teaching 
Non-teaching 
Total 
Frequency 
318 
1149 
1467 
Percent 
21 .7% 
78.3% 
100.0% 
Table 3. College Distribution of Cohort and Sample 
Business 
Education 
Humanities and Fine Arts 
Natural Sciences 
Social and Behavioral Sciences 
Individual Studies 
Total 
.G.Qh2!1 
Frequency Percent 
396 27.0% 
274 18.7% 
219 14.9% 
190 13.0% 
287 19.6% 
101 6.9% 
1467 100.1% 
Frequency 
198 
703 
901 
Frequency 
273 
162 
136 
110 
169 
51 
901 
Sample 
Percent Response Rate 
57.8% 65.9% 
42.2% 56.1% 
100.0% 61.4% 
Sample 
Percent Response Rate 
22.0% 62.3% 
78.0% 61 .2% 
100.0% 61.4% 
Sample 
Percent Response Rate 
30.3% 68.9% 
18.0% 59.1% 
15.1% 62.1% 
12.2% 57.9% 
18.8% 58.9% 
5.7% 50.5% 
100.1% 61.4% 
T a b l e  4 .  D e p a r t m e n t  D i s t r i b u t i o n  o f  C o h o r t  a n d  S a m p l e  
Q Q r u m  
B u s i n e s s  A d m i n i s t r a t i o n  
A c c o u n t i n g  
E c o n o m i c s  
F i n a n c e  
M a n a g e m e n t  
M a r k e t i n g  
E d u c a t i o n  
C u r r i c u l u m  a n d  I n s t r u c t i o n  
H P E L S  
S p e c i a l  E d u c a t i o n  
H u m a n i t i e s  a n d  F i n e  A r t s  
A r t  
C o m m u n i c a t i o n  S t u d i e s  
C o m m u n i c a t i v e  D i s o r d e r s  
E n g l i s h  
M o d e r n  L a n g u a g e  
M u s i c  
P h i l o s o p h y  
T h e a t r e  
N a t u r a l  S c i e n c e s  
B i o l o g y  
C h e m i s t r y  
C o m p u t e r  S c i e n c e  
E a r t h  S c i e n c e  
I n d u s t r i a l  T e c h n o l o g y  
M a t h  e m e t i c s  
P h y s i c s  
S c i e n c e  E d u c a t i o n  
S o c i a l  a n d  B e h a v i o r a l  S c i e n c e s  
D e s i g n ,  F a m i l y ,  a n d  C o n s .  S c i e n c e s  
G e o g r a p h y  
H i s t o r y  
P o l i t i c a l  S c i e n c e  
P s y c h o l o g y  
S o c i a l  S c i e n c e  
S o c i a l  W o r k  
S o c i o l o g y  a n d  A n t h r o p o l o g y  
C o n t i n u i n g  E d u c a t i o n  
I n d i v i d u a l  S t u d i e s  
T o t a  
F r e q u e n c y  
1 3 2  
8  
8 2  
1 1 5  
5 9  
1 8 8  
7 9  
7  
2 7  
8 0  
1 8  
4 2  
1 6  
1 9  
1 0  
7  
6 4  
1 5  
1 2  
9  
4 5  
2 3  
2  
2 0  
2 6  
5  
2 7  
2 3  
5 8  
2 1  
5 9  
6 8  
1 0 1  
1 4 6 7  
P e r c e n t  
9 . 0 %  
0 . 5 %  
5 . 6 %  
7 . 8 %  
4 . 0 %  
1 2 . 8 %  
5 . 4 %  
0 . 5 %  
1 . 8 %  
5 . 5 %  
1 . 2 %  
2 . 9 %  
1 . 1 %  
1 . 3 %  
0 . 7 %  
0 . 5 %  
4 . 4 %  
1 . 0 %  
0 . 8 %  
0 . 6 %  
3 . 1 %  
1 . 6 %  
0 . 1 %  
1 . 4 %  
1 . 8 %  
0 . 3 %  
1 . 8 %  
1 . 6 %  
4 . 0 %  
1 . 4 %  
4 . 0 %  
4 . 6 %  
6 , 9 %  
1 0 0 . 0 %  
4  
S a m p l e  
F r e q u e n c y  
P e r c e n t  
R e s p o n s e  R a t e  
9 2  1 0 . 2 %  
6 9 . 7 %  
6  0 . 7 %  
7 5 . 0 %  
5 9  
6 . 5 %  
7 2 . 0 %  
7 6  8 . 4 %  
6 6 . 1 %  
4 0  4 . 4 %  
6 7 . 8 %  
1 2 6  1 4 . 0 %  
6 7 . 0 %  
3 1  3 . 4 %  
3 9 . 2 %  
5  
0 . 6 %  
7 1 . 4 %  
1 2  1 . 3 %  
4 4 . 4 %  
6 0  
6 . 7 %  
7 5 . 0 %  
1 6  1 . 8 %  
8 8 . 9 %  
3 1  
3 . 4 %  
7 3 . 8 %  
8  0 . 9 %  
5 0 . 0 %  
6  
0 . 7 %  
3 1 . 6 %  
1  0 . 1 %  
1 0 . 0 %  
2  0 . 2 %  
2 8 . 6 %  
4 0  4 . 4 %  
6 2 . 5 %  
1 0  1 . 1 %  
6 6 . 7 %  
6  0 . 7 %  
5 0 . 0 %  
6  
0 . 7 %  
6 6 . 7 %  
2 2  
2 . 4 %  
4 8 . 9 %  
1 4  
1 . 6 %  6 0 . 9 %  
0  
0 . 0 %  
0 . 0 %  
1 2  
1 . 3 %  
6 0 . 0 %  
1 4  1 . 6 %  
5 3 . 8 %  
2  0 . 2 %  
4 0 . 0 %  
1 5  1 . 7 %  
5 5 . 6 %  
1 3  1 . 4 %  
5 6 . 5 %  
4 0  4 . 4 %  
6 9 . 0 %  
1 3  1 . 4 %  
6 1 . 9 %  
3 7  4 . 1 %  
6 2 . 7 %  
3 5  3 . 9 %  
5 1 . 5 %  
5 1  5 . 7 %  
5 0 . 5 %  
9 0 1  
1 0 0 . 0 %  
6 1 . 4 %  
Section I 
ACADEMIC ADVISING 
Section I. Academic Advising 
Introduction 
Eighty-nine questions were posed to graduating students regarding their academic advising experience at 
UNI to assess where students go for help with their advising questions, what level of advising students seek 
and/or receive from particular sources, and how satisfied students are with the advising they receive . 
Twenty-two potential sources of academic advising were identified and students were asked to rate the 
helpfulness of these sources for a hierarchy of academic decision tasks confronting them. [For a useful 
discussion of this topic see Chapter 6 of Developmental Academic Advising by Roger Winston, et. al.] 
Four levels of advising needs were identified: l) selecting and scheduling classes, 2) selecting/changing 
my major, 3) building a program of study to meet my academic goals, and 4) exploring career/ life goals; 
mentoring. Our ad hoc work team from the Registrar's Office, Academic Advising Services, Admissions, 
College of Business Advising, and College of Education Advising assisted Institutional Research in 
developing items. Selected items included formal and informal sources of advising. 
Questions were presented in a matrix with levels of advising listed across the top of the form and the 
sources of advising listed down the side. Sources were arranged alphabetically rather than in groups based 
on intuitive classifications such as administrative unit or mode of service delivery (i.e. paper, person, 
place). This type of listing allowed greater latitude to interpret responses independently of other sources 
within a particular subgroup. 
The final question in this section asked subjects to identify which source of advising was ID.OS! helpful for 
each of the four types of advising. 
Usage Patterns for Sources of Advising 
The sources of advising that students tum to with various advising questions can be inferred from the 
number of students who offered an opinion for the various levels of advising. Figure 1.1 illustrates the 
response rates for each source of advising across the four levels of advising. Actual response rates are (N) 
indicated in Tables 1.1 - 1.4 at the end of this section, pp. 15-16. One observable trend in the data shows 
that as response rate declined, perceived helpfulness decreased, suggesting that students gravitate towards 
resources perceived as potentially helpful. This trend tempers somewhat the obvious concern that these 
variations are solely attributable to the length and format of the questionnaire. 
Response rates vary greatly by items. Interpretation of these differences depends somewhat on the mission 
of a particular advising resource. Some resources are intended to serve a limited number of constituents; 
. others are designed to focus on certain types of advising needs. For example, the College Advising Centers 
in Business and Education are not intended to serve the entire student body. Their targeted mission is 
reflected by smaller response rates. Class Schedule Books are essential to the process of scheduling 
courses but may not be the ideal resource for exploring career/life goals. This assumption is supported by 
the response rate for the class schedule book for selecting classes (n=823) vs . for exploring career/life goals 
(n=494). 
Fig 1.1 shows that usage rankings are fairly consistent across types of advising needs. The most widely 
used resources for selecting classes tend to be heavily used for other types of advising needs as well. Some 
sources had equal usage patterns across types of advising needs (i.e. parents/family). The pattern of use of 
different advising sources meets expectations. The most general sources were most used (as evidenced by 
the response rate) and the most targeted and most unique sources had the smallest portion of the sample 
respond. Tables 1.1-1.4 provide detailed information on the distribution of responses to questions about 
advising. Each table addresses a different category of advising tasks. 
5 
C~n Schedule 8ooa 
Felio. Student 
Degree Aud, 
F acuity Other Thain 
Oesign~ltd Adv1so, 
Oepannena Pul*eabona 
OollllftMM Faculy 
-
u.......cy Catalog 
PartntllFamoly 
---c-
Reconl Analyll 
Adm,u,ona CounMlot 
Placement Office 
Oepar1metn Sectetary 
ReMdent A111M1nt 
RnodenceHal 
c-
Co-09 Educabon Ofla 
CBA Adv11ing Cenlet 
.ibrary CarNr Col9ctton 
COE Advllll"IO C.ntet 
CarNt OeaMon Making 
Clan 
Counsehng Canter 
llade1'htp Mentors 
Prog11m 
·- -· 
Selecting and 
Scheduling Classes 
300 450 
Figure 1.1 Response Rates for Advising Resources by Type of Advising Needs 
500 750 
Selecting/Changing 
my Major 
. . 
~ 
150 300 450 
. . 
. . 
500 750 
Building a Program 
of Study 
. . 
, 
150 300 450 500 750 
Exploring Career/ 
Life Goals 
150 300 450 500 7~0 900 
-~------ ·---~------------------~----~ 
Selecting and Scheduling Classes 
For help with selecting and scheduling classes, the advising sources that had the largest percentage of"very 
helpful" and "helpful" responses (fellow students, class schedule book, degree audit, and faculty other than 
designated advisor) were the same sources that were most often mentioned as the "most helpful" source of 
information for selection of classes. The portion of "very helpful" responses for the top three sources of 
help with selecting and scheduling courses (Figure 1.2) was larger than the top three sources of help for all 
of the other types of advising (Figures 1.3-1.5). See Figure 1.2. 1 
Figure 1.2 Perceived Helpfulness with Selecting Classes 
-30% -10% Neutral 10% 30% 50% 70% N na 
I 
1~% 
I I I 
Class Schedule Book rn f:';Me~~,J::ii.lffi5 -~",:~ii 823 43 
Fellow Students [I] 12% ~ --dB 800 72 
Degree Audit CD 16% £·1~~am~: 724 150 
Other F acuity c:::::r::J 21% 715 155 
Dept. Publications c:::::r=J 26% l{flmm 697 182 
Des. Faculty Advisor 20% 673 184 
University Catalog o::::::J 23% l··ffi*'~l'IIBEE 659 209 
Parents/Family 26% l!~i!lm 637 222 
Academic Advis. Ctr. 30% (;'@OOHKilWMii1lMdHf<d1i 632 247 
Record Analyst 32% l·~~i~ 583 286 
Admissions Counselor 36% E41MiflfoN 550 311 
D not at all helpful D not helpful El helpful I very helpful 
MOST Helpful Source of Advising for Selecting Classes (see Table 1.5) 
Schedule books were by far the most valuable source of help for students when scheduling classes. Thirty-
one percent of the subjects who answered this question cited schedule books as the most helpful source of 
information for scheduling classes. The next most helpful source of advising for scheduling classes was 
fellow students, with 15% of the respondents indicating this source as most helpful. Faculty advisors 
(I 0%), other faculty (7%), degree audit (7%), and the university catalog (7%) were also among the most 
frequently mentioned sources for this item. 
1 Figures 1.2 to 1.5 illustrate the perceived helpfulness of the most commonly used (defined by response rates greater than 525, i.e. 
approximately 60% of the sample) sources of advising for each level of advising. The sources are ranked by level of usage. The 
left-hand bar indicates portion of subjects with an opinion who rated the source as not helpful or not at all helpful. The right-hand 
bar shows the portion of subjects with an opinion who rated the source as helpful or very helpful. The number in the center is the 
portion who rated the source as neutral. The total number who offered an opinion other than not applicable is indicated in the "N" 
column and the number who responded that the source was "not applicable" to them is indicated in the "na" column. 
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T a b l e  1 . 1  M o s t  H e l p f u l  f o r  S c h e d u l i n g  C l a s s e s  
F r e q  
%  
S c h e d u l e  B o o k  
2 1 1  
3 0 . 6 %  
F e l l o w  S t u d e n t s  1 0 4  
1 5 . 1 %  
F a c u l t y  A d v i s o r  6 4  9 . 3 %  
D e g r e e  A u d i t  
4 8  
7 . 0 %  
O t h e r  F a c u l t y  
4 8  
7 . 0 %  
U n i v e r s i t y  C a t a l o g  4 6  6 . 7 %  
C O E  A d v i s i n g  C e n t e r  2 7  3 . 9 %  
N o n e  2 6  3 . 8 %  
D e p a r t m e n t  P u b l i c a t i o n s  
2 5  
3 . 6 %  
A c a d e m i c  A d v i s i n g  C e n t e r  
1 9  
2 . 8 %  
C o u n s e l i n g  C e n t e r  1 9  2 . 8 %  
C B A  A d v i s i n g  C e n t e r  1 2  1 . 7 %  
P a r e n t s / F a m i l y  
1 1  
1 . 6 %  
R e c o r d  A n a l y s t  
8  
1 . 2 %  
A d m i s s i o n s  C o u n s e l o r  6  0 . 9 %  
P l a c e m e n t  S e r v i c e s  
4  
0 . 6 %  
D e p a r t m e n t  S e c r e t a r y  
3  
0 . 4 %  
R e s i d e n t  A s s i s t a n t  3  
0 . 4 %  
L e a d e r s h i p  M e n t o r  P r o g r a m  2  
0 . 3 %  
C a r e e r  D e c i s i o n  M a k i n g  C l a s s  1  
0 . 1 %  
C o - o p  E d u c a t i o n  O f f i c e  1  
0 . 1 %  
L i b r a r y  C a r e e r  C o l l e c t i o n  1  0 . 1 %  
6 8 9  
1 0 0 . 0 %  
S e l e c t i n g  a n d  C h a n g i n g  M a j o r s  
W h e n  a s k e d  a b o u t  h e l p f u l n e s s  w i t h  s e l e c t i n g / c h a n g i n g  t h e i r  m a j o r ,  g r a d u a t i n g  s t u d e n t s  h a d  t h e  m o s t  
f a v o r a b l e  o p i n i o n s  ( " v e r y  h e l p f u l "  a n d  " h e l p f u l " )  t o w a r d  f e l l o w  s t u d e n t s ,  p a r e n t s / f a m i l y ,  a n d  f a c u l t y  o t h e r  
t h a n  t h e i r  d e s i g n a t e d  a d v i s o r .  T h e s e  t h r e e  a d v i s i n g  s o u r c e s  a l s o  r e c e i v e d  t h e  h i g h e s t  n u m b e r  o f  m e n t i o n s  
a s  t h e  M O S T  h e l p f u l  s o u r c e  o f  a d v i s i n g  f o r  s e l e c t i n g  a n d  c h a n g i n g  m a j o r s .  T h i s  d a t a  i s  r e p o r t e d  i n  T a b l e  
1 . 2  a n d  r e p r e s e n t e d  q u a l i t a t i v e l y  i n  F i g u r e  1 . 3 .  
M O S T  H e l p f u l  S o u r c e  o f  A d v i s i n g  f o r  S e l e c t i n g  a n d  C h a n g i n g  M a j o r s  
A  v a r i e t y  o f  p e o p l e  w e r e  i n s t r u m e n t a l  i n  h e l p i n g  s u b j e c t s  s e l e c t  t h e i r  m a j o r .  W h e n  c o m p a r e d  t o  t h e  m o s t  
h e l p f u l  s o u r c e s  o f  i n f o r m a t i o n  c i t e d  f o r  h e l p  i n  c h o o s i n g  c o u r s e s ,  h u m a n  s o u r c e s  w e r e  m o r e  i m p o r t a n t  f o r  
c h o o s i n g  m a j o r s  w h i l e  w r i t t e n  s o u r c e s  w e r e  m o r e  i m p o r t a n t  f o r  s e l e c t i n g  c o u r s e s .  H a l f  o f  t h e  t o p  f i v e  f o r  
c h o o s i n g  c o u r s e s  w e r e  w r i t t e n  s o u r c e s  c o m p a r e d  t o  o n e  o f  t h e  t o p  f i v e  f o r  s e l e c t i n g  m a j o r .  T h e  p e o p l e  
m o s t  o f t e n  m e n t i o n e d  a s  m o s t  i m p o r t a n t  s o u r c e  o f  i n f o r m a t i o n  f o r  s e l e c t i n g  a  m a j o r  w e r e  p a r e n t s / f a m i l y  
( 1 5 % ) ,  f a c u l t y  a d v i s o r s  ( 1 4 % ) ,  o t h e r  f a c u l t y  ( 1 3 % ) ,  a n d  f e l l o w  s t u d e n t s  ( 1 4 % ) .  T h e  u n i v e r s i t y  c a t a l o g  
( 8 % )  a l s o  p l a y e d  a n  i m p o r t a n t  i n f o r m a t i o n a l  r o l e  i n  h e l p i n g  s t u d e n t s  c h o o s e  a  m a j o r .  O v e r  1 6 %  s e l e c t e d  
t h e  o p t i o n  " n o n e "  a s  t h e i r  m o s t  h e l p f u l  r e s o u r c e .  T a b l e  1 . 6  i l l u s t r a t e s  t h e  m o s t  h e l p f u l  s o u r c e s  o f  a d v i s i n g  
f o r  s e l e c t i n g  m a j o r s .  
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Figure 1.3 Perceived Helpfulness for Selecting My Major 
-30% -10% Neutral 10% 30% 50% 70% N na 
Fellow Students CD 19% 634 226 
Parents/Family o:=w 24% 614 235 
Other F acuity CD 27% 564 291 
Class Schedule Book 26% 548 298 
Des. Faculty Advisor 23% 547 297 
Department Publications 32% 537 324 
O not at all helpful o not helpful 111 helpful • very helpful 
Table 1.2 Most Helpful for Selecting Major 
Freq % 
None 100 16.5% 
Parents/Family 80 13.2% 
Faculty Advisor 71 11 .7% 
Fellow Students 70 11.6% 
Other Faculty 63 10.4% 
University Catalog 41 6.8% 
CBA Advising Center 28 4.6% 
Academic Advising Center 23 3.8% 
COE Advising Center 22 3.6% 
Counseling Center 20 3.3% 
Department Publications 18 3.0% 
Schedule Book 14 2.3% 
Record Analyst 14 2.3% 
Placement Services 13 2.1% 
Admissions Counselor 7 1.2% 
Career Decision Making Class 5 0.8% 
Degree Audit 5 0.8% 
Co-op Education Office 3 0.5% 
Department Secretary 3 0.5% 
Leadership Mentor Program 2 0.3% 
Resident Assistant 2 0.3% 
Library Career Collection 1 0.2% 
Hall Coordinator 1 0.2% 
606 100.0% 
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B u i l d i n g  a  P r o g r a m  o f  S t u d y  t o  M e e t  m y  A c a d e m i c  N e e d s  
O n c e  a g a i n ,  f e l l o w  s t u d e n t s  ( 6 7 % )  a n d  f a c u l t y  o t h e r  t h a n  d e s i g n a t e d  a d v i s o r s  ( 6 0 % )  w e r e  a m o n g  t h e  f i v e  
a d v i s i n g  s o u r c e s  w i t h  t h e  m o s t  " v e r y  h e l p f u l "  a n d  " h e l p f u l "  r e s p o n s e s  f o r  b u i l d i n g  a  p r o g r a m  o f  s t u d y .  
W r i t t e n  a d v i s i n g  r e s o u r c e s  t h a t  w e r e  a l s o  r a t e d  f a v o r a b l y  i n c l u d e d  t h e  c l a s s  s c h e d u l e  b o o k  ( 6 5 % ) ,  d e g r e e  
a u d i t  ( 6 4 % ) ,  a n d  u n i v e r s i t y  c a t a l o g  ( 5 3 % ) .  F i g u r e  1 . 4  i l l u s t r a t e s  t h e  i n f o r m a t i o n  f r o m  T a b l e  I .  6  
g r a p h i c a l l y .  
F i g u r e  1 . 4  P e r c e i v e d  H e l p f u l n e s s  f o r  D e v e l o p i n g  a  P r o g r a m  o f  S t u d y  
- 3 0 %  - 1 0 %  
N e u t r a l  1 0 %  3 0 %  5 0 %  7 0 %  N  
n a  
F e l l o w  S t u d e n t s  
c : : : : : r : : J  
2 2 %  
E · 3 R m : I ~ ~  
6 4 4  2 0 0  
C l a s s  S c h e d u l e  B o o k  
o : : : J  
2 0 %  6 2 6  2 1 0  
O t h e r  F a c u l t y  
c : : r : : : : : J  
2 5 %  6 2 1  
2 2 2  
D e p t .  P u b l i c a t i o n s  
c : : : : : r : : J  
3 1 %  
6 0 8  
2 4 4  
D e g r e e  A u d i t  
c : : : : : r : : J  
2 2 %  
1 - , ~ ~ · r ! l ! a : ~ - -
6 0 3  2 4 4  
D e s .  F a c u l t y  A d v i s o r  
I  
I  I  
2 4 %  
t · e 1 Z M ? · £ 9 + "  
5 8 8  2 4 9  
P a r e n t s / F a m i l y  
c : : : : : c : : : : J  
3 0 %  
~ m E - B  
5 5 7  
2 7 5  
A c a d e m i c  A d v i s i n g  C t r .  I  I  I  3 7 %  i i #  & A i l  
5 2 7  3 2 3  
U n i v e r s i t y  C a t a l o g  
c : = : r : : : : : J  
2 7 %  
M M W : \ 1  
@ J 2 t  5 2 6  3 1 8  
0  n o t  a t  a l l  h e l p f u l  0  n o t  h e l p f u l  
C J  h e l p f u l  
•  
v e r y  h e l p f u l  
M O S T  H e l p f u l  S o u r c e  o f  A d v i s i n g  f o r  D e v e l o p i n g  a  P r o g r a m  o f  S t u d y  
A s  w i t h  s e l e c t i n g  c l a s s e s ,  t h e  s c h e d u l e  b o o k  ( 1 6 . 2 % )  w a s  t h e  m o s t  h e l p f u l  s o u r c e  o f  a d v i s i n g  f o r  b u i l d i n g  a  
p r o g r a m  o f  s t u d y .  C O E  A d v i s i n g  C e n t e r  ( 1 1 . 5 % )  a n d  h a l l  c o o r d i n a t o r  ( 8 . 5 % )  a l s o  h a d  a  l a r g e  n u m b e r  o f  
s t u d e n t s  m e n t i o n  t h e m  a s  t h e  m o s t  h e l p f u l  s o u r c e  o f  a d v i s i n g  f o r  d e v e l o p i n g  a  p r o g r a m  o f  s t u d y .  T a b l e  1 . 7  
l i s t  s o u r c e s  m e n t i o n e d  a s  m o s t  h e l p f u l  f o r  b u i l d i n g  a  p r o g r a m  o f  s t u d y  b y  g r a d u a t i n g  s t u d e n t s .  
1 0  
------------- ---- ---~ - -- -·-
Table 1.3 Most Helpful for Building a Program of Study 
Freq % 
Schedule Book 103 16.2% 
None 77 12.1% 
COE Advising Center 73 11 .5% 
Hall Coordinator 54 8.5% 
Degree Audit 51 8.0% 
Co-op Education Office 47 7.4% 
Career Decision Making Class 39 6.1% 
Other Faculty 36 5.7% 
Placement Services 32 5.0% 
Academic Advising center 26 4.1% 
Admissions Counselor 25 3.9% 
Parents/Family 24 3.8% 
Leadership Mentor Program 18 2.8% 
Fellow Students 7 1.1% 
Department Publications 7 1.1% 
Resident Assistant 6 0.9% 
Counseling Center 4 0.6% 
CBA Advising Center 2 0.3% 
University Catalog 2 0.3% 
Faculty Advisor 1 0.2% 
Library Career Collection 1 0.2% 
Dept Secretary 1 0.2% 
Record Analyst 1 0.2% 
637 100.0% 
Exploring Career/Life Goals; Mentoring 
Fellow students (70%), parents/family (63%), faculty other than designated advisor (62%), placement 
services (53%), and designated faculty advisor (48%) received high portions of"very helpful" and 
"helpful" responses for exploring career/life goals and mentoring. These are the same advising resources 
that were regarded by subjects as the MOST helpful source of advising for this need (see table 1.8). Figure 
1.5 provides a graphical interpretation of Table 1.4. Table 1.8 lists the advising sources mentioned as most 
helpful for exploring life/career goals; mentoring. 
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F i g u r e  1 . 5  P e r c e i v e d  H e l p f u l n e s s  f o r  D e f i n i n g  C a r e e r / L i f e  G o a l s  
- 3 0 %  - 1 0 %  N e u t r a l  1 0 %  3 0 %  
5 0 %  7 0 %  
N  
n a  
F e l l o w  S t u d e n t s  
C D  
1 9 %  
t i l l f f i t i " ! " E } $ 1 ! P l $  
6 2 3  
2 1 7  
P a r e n t s / F a m i l y  
C T I  
2 5 %  
r ' : ~ · w m F ' ' ~ : : ~ i f i i F i ; , · ~  
6 1 6  
2 2 1  
O t h e r  F a c u l t y  
C I ]  
2 3 %  
1, · : ; ; i , ~ : . ~ : - ·  : · : ~ £ t . " ~  
5 9 0  2 5 1  
D e s i g n a t e d  F a e .  A d v i s o r  
2 3 %  
5 5 2  2 9 1  
D e p a r t m e n t  P u b l i c a t i o n s  
I  I  I  
3 9 %  
5 2 7  
3 2 5  
D  n o t  a t  a l l  h e l p f u l  
D  n o t  h e l p f u l  
C l  h e l p f u l  a  v e r y  h e l p f u l  
T a b l e  1 . 4  M o s t  H e l p f u l  f o r  E x p l o r i n g  G o a l s ;  M e n t o r i n g  
F r e q  
%  
O t h e r  F a c u l t y  
9 8  
1 6 . 6 %  
P a r e n t s / F a m i l y  8 5  
1 4 . 4 %  
F e l l o w  S t u d e n t s  
6 6  
1 1 . 1 %  
F a c u l t y  A d v i s o r  5 9  
1 0 . 0 %  
P l a c e m e n t  S e r v i c e s  4 3  
7 . 3 %  
C o u n s e l i n g  C e n t e r  1 8  
3 . 0 %  
A c a d e m i c  A d v i s i n g  C e n t e r  8  
1 . 4 %  
C a r e e r  D e c i s i o n  M a k i n g  C l a s s  8  
1 . 4 %  
A d m i s s i o n s  C o u n s e l o r  
7  
1 . 2 %  
C o - o p  E d u c a t i o n  O f f i c e  
7  
1 . 2 %  
C B A  A d v i s i n g  C e n t e r  7  
1 . 2 %  
S c h e d u l e  B o o k  6  
1 . 0 %  
C O E  A d v i s i n g  C e n t e r  6  
1 . 0 %  
U n i v e r s i t y  C a t a l o g  
6  
1 . 0 %  
L i b r a r y  C a r e e r  C o l l e c t i o n  5  
0 . 8 %  
D e g r e e  A u d i t  
4  
0 . 7 %  
L e a d e r s h i p  M e n t o r  P r o g r a m  
4  
0 . 7 %  
R e s i d e n t  A s s i s t a n t  
4  
0 . 7 %  
D e p a r t m e n t  P u b l i c a t i o n s  3  
0 . 5 %  
D e p t  S e c r e t a r y  
3  
0 . 5 %  
R e c o r d  A n a l y s t  1  
0 . 2 %  
H a l l  C o o r d i n a t o r  1  
0 . 2 %  
N o n e  
1 4 3  
2 4 . 2 %  
1 2  
"None" as the Most Helpful Source of Academic Advising 
One potentially troubling finding was the portion of respondents who responded "none" (i .e. ifno 
information source met your basic needs in any category) when asked to identify the most helpful source of 
advising for each level of advising. 
Although it is possible that this option was selected by subjects who were unable to choose among two or 
more very helpful sources, an equally plausible explanation is that a noticeable portion of our graduating 
seniors did not find information resources which met their basic advising needs. 
Efforts over the last three years to explore the issue of the effectiveness ofUNl ' s overall academic advising 
program have been severely hampered by the absence of a comprehensive and comprehensible statement 
of the rights and responsibilities of the university and students in making the decisions that shape their 
academic careers. Data consistently show an extremely high (+30%) core level of dissatisfaction among 
graduating seniors with designated faculty advisors. In the absence of a comprehensive statement of the 
University ' s expectations for faculty, it is difficult to see how to improve. 
Overall Observations about Sources Identified as MOST Helpful 
The most helpful sources of information were consistent across all four levels of advising. Faculty advisor 
and other faculty were among the five most frequently mentioned as the most helpful source of information 
for all categories of advising. This indicates that students trust faculty insight and appreciate faculty 
assistance as they choose courses, majors, academic programs, and career paths. Fellow students were also 
in the top five for all categories of advising. Students seem to value each other's opinions regarding 
selection of courses majors, academic programs, and career paths. 
Designated Faculty Advisor 
Subject 's opinions of the helpfulness of their designated faculty advisor were widely dispersed. 
Designated faculty advisors were consistently rated as the JllQfil helpful source of information for all levels 
of advising questions by a relatively small portion (1%-12%) ofrespondents (Tables 1.5-1.8). On the other 
hand, at least 50% of the subjects who offered an opinion about designated faculty advisors rated them as 
helpful or very helpful for each level of advising, while about 30% rated them as not helpful or not at all 
helpful (Figs.1.2-1 .5). The fact that 30% of the subjects with an opinion did not consider their designated 
faculty advisor helpful is cause for concern. This concern is heightened for students who don ' t find an 
alternative source of advising that meets their needs. 
Discovering the driving force behind these variations is beyond the scope of the data available from the 
senior survey. The variation could be the result of differences in students, faculty, or faculty/student pairs 
alone or in combination with environmental factors. The spread of opinions toward designated faculty 
advisors is not consistent with findings for other sources of advising with high response rates. No other 
advising source which had over half of the sample respond had as many "not at all helpful" responses. 
One possible source of variation in responses is differences by college/department in the quality of 
faculty/student interactions. Comparison by college are reported in Table 1.9. Comparisons by department 
are not reported due to wide variations in sample size. This data is available from the Office of 
Institutional Research. 
Due to the variation in responses to helpfulness of designated faculty advisor, the results of items regarding 
faculty advising where broken down by college as shown in tables 1.9. 
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T a b l e  1 . 5  H e l p f u l n e s s  o f  D e s i g n a t e d  F a c u l t y  A d v i s o r  
H e l p f u l n e s s  o f  D e s i g n a t e d  F a c u l t y  A d v i s o r  i n  S e l e c t i n g  C l a s s e s  b y  C o l l e g e  
O v e r a l l  C B A  I n d .  S t u d .  C O E  C H F A  C N S  C S B S  
n  6 7 3  2 0 9  4 1  7 6  1 1 4  9 6  1 3 7  
V e r y  H e l p f u l  
2 6 %  
1 4 %  6 1 %  3 0 %  2 9 %  
3 2 %  
2 3 %  
H e l p f u l  
2 7 %  
1 9 %  1 2 %  2 6 %  4 0 %  
3 0 %  
3 3 %  
N e u t r a l  
2 0 %  
2 9 %  1 0 %  2 5 %  1 3 %  
1 6 %  
1 7 %  
N o t  H e l p f u l  
1 2 %  
1 8 %  1 0 %  
1 0 %  8 %  8 %  
1 0 %  
N o t  a t  a l l  H e l p f u l  
1 5 %  
2 1 %  
7 %  9 %  1 0 %  1 4 %  
1 8 %  
C h i - s q u a r e ( 2 0 ) = 8 6 . 8 3 ,  p < . 0 5  
H e l p f u l n e s s  o f  D e s i g n a t e d  F a c u l t y  A d v i s o r  i n  S e l e c t i n g  M a j o r  b y  C o l l e g e  
O v e r a l l  C B A  
I n d .  S t u d .  C O E  C H F A  
C N S  
C S B S  
n  5 4 7  1 6 3  
3 9  6 3  9 3  
8 2  
1 0 7  
V e r y  H e l p f u l  
2 5 %  
1 5 %  5 6 %  2 1 %  2 8 %  
2 9 %  
2 5 %  
H e l p f u l  2 5 %  1 7 %  1 3 %  3 5 %  3 7 %  2 2 %  2 6 %  
N e u t r a l  2 3 %  2 8 %  1 5 %  3 0 %  1 8 %  2 4 %  1 8 %  
N o t  H e l p f u l  
1 0 %  
1 5 %  5 %  8 %  4 %  1 0 %  1 2 %  
N o t  a t  a l l  H e l p f u l  
1 7 %  2 5 %  1 0 %  6 %  1 3 %  1 5 %  
1 9 %  
C h i - s q u a r e ( 2 0 ) = 6 5 . 7 0 ,  p < . 0 5  
H e l p f u l n e s s  o f  D e s i g n a t e d  F a c u l t y  A d v i s o r  i n  D e v e l o p i n g  P r o g r a m  o f  S t u d y  b y  C o l l e g e  
O v e r a l l  C B A  I n d .  S t u d .  C O E  C H F A  C N S  C S B S  
n  5 8 8  1 7 5  3 6  6 7  1 0 3  9 0  1 1 7  
V e r y  H e l p f u l  
2 4 %  
1 7 %  
5 6 %  
2 5 %  
2 7 %  2 9 %  
1 9 %  
H e l p f u l  
2 5 %  
1 4 %  
1 4 %  3 1 %  3 7 %  2 9 %  3 0 %  
N e u t r a l  2 4 %  3 3 %  1 9 %  2 2 %  2 0 %  
1 9 %  2 1 %  
N o t  H e l p f u l  1 0 %  1 4 %  6 %  1 0 %  
7 %  8 %  9 %  
N o t  a t  a l l  H e l p f u l  
1 6 %  2 2 %  6 %  1 0 %  9 %  1 6 %  2 1 %  
C h i - s q u a r e ( 2 0 ) = 6 5 . 6 6 ,  p < . 0 5  
H e l p f u l n e s s  o f  D e s i g n a t e d  F a c u l t y  A d v i s o r  i n  E x p l o r i n g  L i f e / C a r e e r  G o a l s  b y  C o l l e g e  
O v e r a l l  C B A  I n d .  S t u d .  C O E  C H F A  C N S  C S B S  
n  5 5 2  1 7 3  3 3  6 1  9 6  8 2  1 0 7  
V e r y  H e l p f u l  2 4 %  1 9 %  3 6 %  2 5 %  2 8 %  3 0 %  2 0 %  
H e l p f u l  
2 4 %  
1 5 %  1 8 %  3 1 %  3 2 %  
2 7 %  
2 9 %  
N e u t r a l  
2 3 %  3 0 %  3 0 %  2 5 %  1 9 %  2 0 %  1 6 %  
N o t  H e l p f u l  1 0 %  1 5 %  6 %  5 %  5 %  
7 %  
1 2 %  
N o t  a t  a l l  H e l p f u l  1 8 %  
2 1 %  
9 %  1 5 %  1 6 %  1 6 %  2 3 %  
C h i - s q u a r e ( 2 0 ) = 4  l  . 4 8 ,  p < . 0 5  
F o r  e a c h  c a t e g o r y  o f  a d v i s i n g ,  C o l l e g e  o f  B u s i n e s s  g r a d u a t e s  g a v e  t h e i r  d e s i g n a t e d  f a c u l t y  a d v i s o r  t h e  
l a r g e s t  p o r t i o n  o f " n o t  h e l p f u l "  a n d  " n o t  a t  a l l  h e l p f u l "  r a t i n g s  ( 3 6 % - 4 0 % ) .  S o c i a l  a n d  B e h a v i o r a l  S c i e n c e  
g r a d u a t e s  w e r e  t h e  s e c o n d  l e a s t  s a t i s f i e d  w i t h  t h e  h e l p f u l n e s s  o f  t h e i r  d e s i g n a t e d  f a c u l t y  a d v i s o r  f o r  a l l  
t y p e s  o f  a d v i s i n g  ( 2 8 % - 3 6 %  " n o t  h e l p f u l "  a n d  " n o t  a t  a l l  h e l p f u l " ) .  S t u d e n t s  i n  I n d i v i d u a l  S t u d i e s  
a p p e a r e d  t o  e n j o y  t h e  m o s t  s a t i s f y i n g  r e l a t i o n s h i p  w i t h  t h e i r  f a c u l t y  a d v i s o r .  N o  s i g n i f i c a n t  d i f f e r e n c e s  
w e r e  f o u n d  b e t w e e n  t e a c h i n g  a n d  n o n - t e a c h i n g  m a j o r s '  o p i n i o n s  t o w a r d  t h e i r  d e s i g n a t e d  f a c u l t y  a d v i s o r .  
1 4  
Designated Users' Attitudes Toward College Advising Centers 
The Colleges of Business and Education have centralized advising centers to serve students within their 
college. All graduates were asked to evaluate the helpfulness of these centers for the four advising tasks. 
Since these advising centers are not intended to serve all students, the following tables include only the 
responses of students who graduated within the specific departments these centers are responsible for 
helping. 
Table 1.6 Perceived Helpfulness COE Advising Center by Designated Users* 
Curriculum and Instruction and Special Education Majors 
Very Not 
N* Helpful Helpful Neutral Helpful 
Selecting Classes 122 37% 35% 16% 7% 
Selecting/Changing my Major 88 41 % 32% 15% 9% 
Developing a Program of Study 110 40% 37% 15% 5% 
Exploring Career/Life Goals 83 34% 31 % 18% 8% 
*reponses to this item out of 131 c&i and spec. ed. graduates who returned a survey 
Not at all 
Helpful 
5% 
3% 
4% 
8% 
Table 1.7 Perceived Helpfulness CBA Advising Center by College of Business Graduates 
Very Not Not at all 
N* Helpful Helpful Neutral Helpful Helpful 
Selecting Classes 243 24% 35% 25% 10% 7% 
Selecting/Changing my Major 191 25% 27% 29% 9% 10% 
Developing a Program of Study 197 20% 34% 31 % 6% 11 % 
Exploring Career/Life Goals 176 18% 23% 35% 11% 14% 
*responses out of 273 CBA graduates who returned a survey 
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D e t a i l e d  T a b l e s  f o r  E a c h  A d v i s i n g  T a s k  
T a b l e  1 . 8  S e l e c t i n g  a n d  S c h e d u l i n g  C l a s s e s  
N  v e r y  h e l p f u l  h e l ! ) f u l  
n e u t r a l  n o t  h e l p f u l  n o t  a t  a l l  h e l p f u l  
D e p a r t m e n t  P u b l i c a t i o n s  
6 9 7  2 1 . 7 %  3 7 . 0 %  2 5 . 5 %  8 . 3 %  
7 . 5 %  
A c a d e m i c  A d v i s i n g  C e n t e r  6 3 2  1 5 . 0 %  
3 2 . 3 %  3 0 . 1 %  1 1 . 4 %  1 1 . 2 %  
A d m i s s i o n s  C o u n s e l o r / R e c r u i t e r  5 5 0  1 0 . 9 %  2 4 . 7 %  3 5 . 8 %  1 1 . 8 %  
1 4 . 0 %  
C a r e e r  D e c i s i o n - M a k i n g  C l a s s  
3 2 5  1 2 . 9 %  1 8 . 8 %  3 8 . 8 %  1 6 . 3 %  1 3 . 2 %  
C l a s s  S c h e d u l e  B o o k  
8 2 3  4 2 . 4 %  3 7 . 8 %  1 2 . 6 %  3 . 4 %  3 . 8 %  
C o - o p e r a t i v e  E d u c a t i o n  O f f i c e  
3 7 5  1 6 . 8 %  2 1 . 3 %  3 2 . 5 %  1 5 . 5 %  1 3 . 9 %  
C B A  A d v i s i n g  C e n t e r  
3 6 4  2 0 . 9 %  2 7 . 5 %  2 7 . 7 %  1 1 . 3 %  1 2 . 6 %  
C O E  A d v i s i n g  C e n t e r  
3 2 5  1 9 . 4 %  2 7 . 7 %  2 8 . 9 %  1 1 . 4 %  1 2 . 6 %  
C o u n s e l i n g  C e n t e r  
2 7 3  9 . 9 %  2 0 . 5 %  4 2 . 5 %  1 1 . 4 %  1 5 . 8 %  
D e g r e e  A u d i t  7 2 4  
4 0 . 2 %  3 3 . 3 %  1 5 . 6 %  5 . 2 %  5 . 7 %  
A c a d e m i c  D e p a r t m e n t  S e c r e t a r y  4 3 8  1 8 . 5 %  
2 7 . 2 %  3 1 . 1 %  1 2 . 1 %  1 1 . 2 %  
D e s i g n a t e d  F a c u l t y  A d v i s o r  6 7 3  2 5 . 7 %  2 7 . 3 %  2 0 . 2 %  
1 1 . 7 %  1 5 . 0 %  
O t h e r  F a c u l t y  
7 1 5  2 8 . 5 %  
3 7 . 2 %  2 1 . 3 %  6 . 7 %  6 . 3 %  
L e a d e r s h i p  M e n t o r s  P r o g r a m  
2 4 0  1 0 . 8 %  1 8 . 3 %  3 9 . 2 %  1 2 . 1 %  1 9 . 6 %  
U N I  L i b r a r y  C a r e e r  C o l l e c t i o n  3 2 7  1 0 . 4 %  
2 1 . 1 %  3 9 . 1 %  1 2 . 2 %  1 7 . 1 %  
F e l l o w  S t u d e n t s  
8 0 0  4 1 . 3 %  3 9 . 0 %  1 2 . 0 %  3 . 6 %  4 . 1 %  
P a r e n t s / F a m i l y  
6 3 7  2 7 . 2 %  
2 6 . 4 %  2 5 . 9 %  9 . 7 %  1 0 . 8 %  
P l a c e m e n t  &  C a r e e r  S e r v i c e s  5 0 1  1 8 . 6 %  
2 8 . 5 %  2 7 . 5 %  1 0 . 2 %  1 5 . 2 %  
R e c o r d  A n a l y s t / R e g i s t r a r  
5 8 3  1 8 . 0 %  
2 8 . 3 %  3 1 . 7 %  9 . 8 %  1 2 . 2 %  
R e s i d e n c e  H a l l  C o o r d i n a t o r  3 9 0  9 . 7 %  1 5 . 4 %  3 1 . 0 %  
1 6 . 7 %  2 7 . 2 %  
R e s i d e n t  A s s i s t a n t  
4 3 6  1 3 . 3 %  2 3 . 9 %  2 8 . 2 %  1 3 . 3 %  2 1 . 3 %  
U n i v e r s i t y  C a t a l o g  
6 5 9  2 5 . 8 %  3 7 . 8 %  2 2 . 5 %  7 . 1 %  6 . 8 %  
T a b l e  1 . 9  S e l e c t i n g / C h a n g i n g  m y  M a j o r  
N  
V e r y  H e l p f u l  H e l p f u l  N e u t r a l  N o t  H e l p f u l  N o t  A t  A l l  H e l p f u l  
D e p a r t m e n t  P u b l i c a t i o n s  5 3 7  1 3 . 8 %  3 1 . 1 %  3 2 . 2 %  1 3 . 2 %  9 . 7 %  
A c a d e m i c  A d v i s i n g  C e n t e r  5 0 5  1 2 . 7 %  2 9 . 1 %  3 4 . 5 %  1 1 . 9 %  1 1 . 9 %  
A d m l 1 1 l o n s  C o u n s e l o r  
4 3 2  8 . 8 %  1 9 . 4 %  4 0 . 0 %  1 5 . 5 %  1 6 . 2 %  
C a r e e r  D e c i s i o n  M a k i n g  C l a 1 1  
2 9 2  1 1 . 3 %  2 1 . 0 %  3 6 . 0 %  6 8 . 0 %  1 4 . 7 %  
C l a s s  S c h e d u l e  B o o k  5 4 8  2 2 . 8 %  3 2 . 1 %  2 5 . 9 %  9 . 7 %  9 . 5 %  
C o - o p  E d u c a t i o n  O f f i c e  2 9 2  1 2 . 3 %  1 8 . 8 %  3 6 . 6 %  1 5 . 4 %  1 6 . 8 %  
C B A  A d v i s i n g  C e n t e r  
3 0 2  2 0 . 2 %  2 2 . 2 %  3 3 . 4 %  
1 0 . 9 %  1 3 . 2 %  
C O E  A d v i s i n g  C e n t e r  2 7 5  
2 1 . 8 %  2 2 . 2 %  3 2 . 4 %  
1 1 . 3 %  1 2 . 4 %  
C o u n s e l i n g  C e n t e r  2 4 2  7 . 9 %  2 2 . 7 %  4 1 . 7 %  1 3 . 2 %  1 4 . 5 %  
D e g r e e  A u d i t  5 1 0  
2 6 . 1 %  2 6 . 1 %  2 9 . 0 %  8 . 0 %  1 0 . 8 %  
D e p a r t m e n t  S e c r e t a r y  3 5 3  1 5 . 3 %  2 4 . 1 %  3 5 . 1 %  1 3 . 9 %  1 1 . 6 %  
D e s i g n a t e d  F a c u l t y  A d v i s o r  5 4 7  2 4 . 9 %  2 4 . 7 %  2 3 . 2 %  1 0 . 2 %  1 7 . 0 %  
O t h e r  F a c u l t y  
5 6 4  2 4 . 8 %  3 2 . 6 %  2 6 . 6 %  6 . 9 %  9 . 0 %  
L e a d e r s h i p  M e n t o r  
2 1 4  1 0 . 3 %  1 5 . 4 %  4 2 . 1 %  1 1 . 7 %  2 0 . 6 %  
L i b r a r y  C a r e e r  C o l l e c t i o n  
2 9 3  1 0 . 9 %  1 9 . 5 %  3 8 . 2 %  1 3 . 0 %  1 8 . 4 %  
F e l l o w  S t u d e n t a  6 3 4  3 5 . 3 %  3 3 . 8 %  1 8 . 9 %  4 . 9 %  7 . 1 %  
P a r e n t s / F a m i l y  6 1 4  2 9 . 3 %  3 0 . 3 %  2 3 . 5 %  8 . 0 %  9 . 0 %  
P l a c e m e n t  S e r v i c e s  4 3 7  1 6 . 7 %  2 7 . 5 %  2 9 . 5 %  1 0 . 5 %  1 5 . 8 %  
R e c o r d  A n a l y s t  4 3 4  1 3 . 6 %  2 0 . 3 %  3 8 . 7 %  1 1 . 8 %  1 5 . 7 %  
H a l l  C o o r d i n a t o r  3 3 0  9 . 7 %  1 5 . 2 %  3 2 . 7 %  1 5 . 5 %  2 7 . 0 %  
R e s i d e n t  A s s i s t a n t  3 5 3  1 1 . 9 %  1 7 . 0 %  3 2 . 9 %  1 5 . 0 %  2 3 . 2 %  
U n i v e r s i t y  C a t a l o g  5 1 0  2 1 . 4 %  3 3 . 3 %  2 5 . 7 %  9 . 2 %  1 0 . 4 %  
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Tabla 1.10 Building a Program of Study to Meet My Academic Needs 
N Vary Helpful Helpful Neutral Not Helpful Not At All Helpful 
Department Publications 608 16.6% 33.7% 30.6% 10.0% 9.0% 
Academic Advising Canter 527 12.5% 27.1% 36.6% 11.4% 12.3% 
Admissions Counselor 462 9.3% 20.1% 38.5% 14.3% 17.7% 
Career Decision Making Class 293 11 .9% 21 .2% 36.2% 14.3% 16.4% 
Class Schedule Book 626 28.8% 36.3% 20.3% 8.0% 6 .7% 
Co-op Education Office 314 13.1% 20.4% 37.3% 12.4% 16.9% 
CBA Advising Canter 313 15.7% 28.1% 33.2% 8.0% 15.0% 
COE Advising Canter 307 20.5% 27.7% 30.0% 11.1% 10.7% 
Counseling Canter 251 6.4% 21 .9% 45.0% 11 .2% 15.5% 
Degree Audit 603 31.5% 32.7% 22.4% 6 .0% 7.5% 
Department Secretary 369 15.2% 21 .1% 38.2% 12.5% 13.0% 
Designated Faculty Advisor 588 24.3% 25.3% 24.3% 10.0% 16.0% 
Other Faculty 621 27.2% 32.4% 24.6% 8.5% 7.2% 
Leadership Mentor 229 10.9% 17.9% 42.4% 8.3% 20.5% 
Library Career Collection 294 11 .9% 19.4% 37.8% 10.5% 20.4% 
Fallow Students 644 30.9% 35.7% 21 .7% 5.3% 6.4% 
Parants/Famlly 557 25.3% 24.6% 30.2% 9.9% 10.1% 
Placement Services 452 16.8% 26.8% 30.8% 10.8% 14.8% 
Record Analyst 445 14.4% 21 .6% 35.7% 11 .2% 17.1% 
Hall Coordinator 343 9.3% 15.2% 33.5% 14 .3% 27.7% 
Resident Assistant 363 9.9% 19.8% 31 .7% 13.2% 25.3% 
University Catalog 526 21.9% 31 .2% 27.4% 8.2% 11.4% 
Tabla 1.11 Exploring Career/Life Goals; Mentoring 
N Very Helpful Helpful Neutral Not Helpful Not At All Helpful 
Department Publications 527 9.3% 23.1% 39.3% 13.5% 14.8% 
Academic Advising Center 500 13.0% 26.8% 34.4% 11 .8% 14.0% 
Admissions Counselor 418 10.0% 18.4% 40.7% 13.2% 17.7% 
Career Decision Making Class 294 11 .9% 23.5% 35.7% 13.9% 15.0% 
Class Schedule Book 494 18.4% 27.7% 28.9% 10.7% 14.2% 
Co-op Education Office 328 17.7% 20.4% 32.3% 14.3% 15.2% 
CBA Advising Canter 282 13.5% 19.1% 39.0% 11.3% 17 .0% 
COE Advising Canter 273 17.2% 23.4% 35.2% 9.9% 14.3% 
Counsellng Canter 250 8.4% 25.6% 41 .6% 10.0% 14.4% 
Degree Audit 470 18.9% 25.5% 32.6% 9.6% 13.4% 
Department Secretary 357 17.4% 21 .6% 36.1% 12.0% 12.9% 
Designated Faculty Advisor 552 23.9% 24.5% 23.2% 10.0% 18.5% 
Other Faculty 590 29.8% 31 .7% 23.2% 5.8% 9.5% 
Leadership Mentor 222 10.8% 18.5% 41 .4% 9.0% 20.3% 
Library Career Collection 292 13.1% 20.8% 38.3% 9.4% 18.5% 
Fallow Students 623 34.3% 35.2% 19.4% 4.7% 6.4% 
Parents/Family 616 33.9% 28.9% 24.5% 4 .5% 8.1% 
Placement Services 502 23.9% 29.1% 27.3% 8.0% 11 .8% 
Record Analyst 402 13.7% 17.7% 37 .3% 11 .9% 19.4% 
Hall Coordinator 335 9.9% 14.9% 33.1% 15.8% 26.3% 
Resident Assistant 360 12.2% 19.4% 33.9% 11 .1% 23.3% 
University Catalog 441 20.2% 24.7% 32.7% 8.4% 14.1% 
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Section II 
STUDENT ACTIVITIES 
Section II. Student Activities 
Subjects were asked to indicate the highest level of involvement they attained in eleven different types of 
student activities. Response options included "officer/leader", "active member", "member", and "was not 
involved". Then students were asked to rate their level of learning, as a result of this involvement, in 
thirteen skill categories. The frequency of involvement is shown in Table 2.1. 
Table 2.1 Student Involvement v. Non-Involvement by Type of Activity 
N Involved Not Involved 
Student Organizations 864 59% 41% 
lntramurals 862 51% 49% 
Departmental Activities 853 33% 67% 
Honorary Organizations 858 32% 68% 
Residence Hall Government 858 30% 70% 
Wellness Activities 849 28% 72% 
Religious Groups 856 21% 79% 
Greek System 852 12% 88% 
University Committees 851 11% 89% 
Intercollegiate Athletics 852 9% 91% 
Student Government 852 6% 94% 
Student organizations and intramurals enjoyed the greatest participation with 59% and 51 %, respectively, 
of the sample reporting involvement on some level. The portion of students who attained particular levels 
of involvement differed by type of activity. Table 2.2 illustrates this point. 
Table 2.2 Student Involvement (highest level attained) by Type of Activity 
# Involved* Leader Active Member Member 
Student Organizations 509 38% 32% 30% 
lntramurals 438 18.9% 47.0% 34.0% 
Departmental Activities 284 16.2% 46.8% 37.0% 
Honorary Organizations 272 27.9% 30.1% 41 .9% 
Residence Hall Government 257 63.4% 14.0% 22.6% 
Wellness Activities 239 10.9% 43.9% 45.2% 
Religious Groups 179 19.6% 33.0% 47.5% 
Greek System 101 61.4% 19.8% 18.8% 
University Committees 94 29.8% 36.2% 34.0% 
Intercollegiate Athletics 76 43.4% 35.5% 21 .1% 
Student Government 49 38.8% 18.4% 42.9% 
Thirty-eight percent of those involved in student organizations achieved the level of"officer/ leader", 32% 
were "active members", and 30% were general "members". The percent of students in residence hall 
government and the Greek system who were "officers/leaders" sometime during their involvement was 
much higher than the percent of"officers/leaders" in other categories of involvement. 
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Table 2.3 shows the number of students who indicated a particular level of involvement and the number 
different types of activities they were involved with. 
Table 2.3 Number of Activities Each Subject Was Involved With by Level of Involvement 
Number of Activities per Subject by Level of Involvement 
one two three four five six seven eight nine ten eleven 
Officer/Leader 227 95 49 24 12 1 1 0 0 0 3 
25% 11% 5% 3% 1% - - - - - -
Active Member 240 127 64 30 7 3 2 0 0 0 0 
27% 14% 7% 3% 1% - - - - - -
Member 245 142 65 26 4 0 0 0 0 0 1 
27% 16% 7% 3% - - - - - - -
Not Involved - - - - - - - - - - 136 
- - - - - - - - - - 15% 
total 
412 
45% 
473 
52% 
483 
53% 
136 
15% 
Twenty-five percent of"officers/leaders" held that role in only one type of activity; 27% of "active" 
members were active in only one type of activity, and 27% of"members" were members of only one type 
of activity. The "total" column indicates the number of students who were involved in at least one type of 
activity as a leader, active member or member. About half of the respondents were involved in some type 
of organization while they went to UNI. Fifteen percent were not involved in any type of activity on any 
level. Data on the overlap of students who were members in some types of organizations and leaders in 
others is not reported. 
Comparison of subjects across levels of involvement may not be reliable because the nature of leadersh ip 
in different types of activities is very different. Leaders of student organizations have different 
responsibilities than leaders of university committees. Also, levels of involvement are self-reported and 
may reflect official titles rather than actual involvement status. 
Skills Enhancement from Involvement in Student Activities 
Respondents offered their self-perceptions of their growth in thirteen life skills as a result of involvement in 
student activities. The thirteen skills were: communications skills, teamwork, goal setting, self motivation, 
personal strengths/weaknesses, self-confidence, time management, prioritizing tasks, decision making, 
clarified career decisions, leadership skills, motivate people, and delegating. Learning varied by type of 
activity as well as by level of involvement. 
Diffusion of Learning Across Levels of Involvement 
Fig 2.1 on the following pages illustrates the mean level of learning (self-reported by subjects) for each 
level of involvement in each category of involvement. A natural clustering of activity types into 
involvement categories that have one, two, or three levels of learning emerged. The tables on pp. 21 -27 
show the numbers that were used to create Fig. 2.1 . 
Groups with Three Levels of Learning 
Student Organizations, Departmental Activities, and Honorary Organizations included three distinct 
levels of learning which corresponded to level of responsibility . Leaders learned more than active 
members who in tum learned more than members. One plausible explanation for this learning profiles the 
traditional organizational structure of these types of activities. 
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G r o u p s  w i t h  T w o  L e v e l s  o f  L e a r n i n g  
F o r  m a n y  o r g a n i z a t i o n s  " O f f i c e r s / l e a d e r s "  s t o o d  o u t  a s  l e a r n i n g  t h e  m o s t  w h i l e  l e a r n i n g  a c h i e v e d  b y  
" a c t i v e  m e m b e r s "  a n d  " m e m b e r s "  d i d  n o t  d i f f e r  f r o m  e a c h  o t h e r .  T h e  l e a r n i n g  p r o f i l e s  o f  r e l i g i o u s  
g r o u p s ,  i n t r a m u r a l s ,  r e s i d e n c e  h a l l  g o v e r n m e n t ,  u n i v e r s i t y  c o m m i t t e e s ,  t h e  G r e e k  s y s t e m ,  a n d  w e l l n e s s  
a c t i v i t i e s  s h o w  t h a t  l e a d e r s  r e a p  t h e  g r e a t e s t  r e w a r d s  f r o m  i n v o l v e m e n t  a n d  m e m b e r s  o c c u p y  a  l o w e r  r u n g .  
G r o u p s  w i t h  M i x e d  L e a r n i n g  P a t t e r n s  
T h e  l e a r n i n g  g a i n e d  f r o m  i n v o l v e m e n t  i n  i n t e r c o l l e g i a t e  a t h l e t i c s  v a r i e s  m o r e  b y  s k i l l s  v a r i a b l e s  t h a n  b y  
i n v o l v e m e n t  l e v e l  e s p e c i a l l y  m e m b e r s  a n d  a c t i v e  m e m b e r s .  T h i s  i m p l i e s  t h a t  m o s t  o f  t h e  l e a r n i n g  b e n e f i t s ,  
f o r  t h e  s k i l l s  v a r i a b l e s  i n c l u d e d  i n  t h i s  s t u d y ,  o f  i n v o l v e m e n t  i n  i n t e r c o l l e g i a t e  a t h l e t i c s  a r e  g a i n e d  b y  
s i m p l y  b y  b e i n g  o n  t h e  t e a m .  
O b s e r v a t i o n s  o n  s e l e c t e d  s t u d e n t  a c t i v i t i e s  ( t o  a s s i s t  i n  i n t e r p r e t a t i o n  o f  F i g .  2 . 1  )  . . . .  
S t u d e n t  G o v e r n m e n t  
F o r  s u b j e c t s  i n v o l v e d  i n  s t u d e n t  g o v e r n m e n t ,  d e c i s i o n  m a k i n g  w a s  t h e  o n l y  s k i l l  w h e r e  l e a r n i n g  a d h e r e d  t o  
t h e  e x p e c t e d  p r o f i l e  ( l e a d e r s  1 s t ,  a c t i v e  m e m b e r s  2 n d ,  a n d  m e m b e r s  3 r d ) .  S e l f - r e p o r t e d  l e a r n i n g  o f  f i v e  
s k i l l s  r e l a t e d  t o  c o m p l e t i o n  o f  t a s k s  ( t e a m w o r k ,  g o a l  s e t t i n g ,  s e l f - m o t i v a t i o n ,  p r i o r i t i z i n g  t a s k s ,  a n d  
d e l e g a t i o n ) ,  w a s  h i g h e r  f o r  " a c t i v e  m e m b e r s "  t h a n  f o r  " o f f i c e r s / l e a d e r s "  a n d  " m e m b e r s " .  A l l  s t u d e n t s  
i n v o l v e d  i n  s t u d e n t  g o v e r n m e n t  a r e  a l s o  c o n s i d e r e d  b y  m a n y  t o  b e  d e  f a c t o  c a m p u s  l e a d e r s  s o  d i s t i n c t i o n s  
b e t w e e n  " l e a d e r s "  a n d  " m e m b e r s "  o f  t h i s  g r o u p  a r e  m o r e  d i f f i c u l t  t o  i n t e r p r e t  t h a n  w i t h  o t h e r  c a t e g o r i e s  o f  
s t u d e n t  a c t i v i t i e s .  
F i g u r e  2 . 1  S e l f - r e p o r t e d  L e a r n i n g  M e a n s  A c r o s s  I n v o l v e m e n t  L e v e l s  i n  S t u d e n t s  A c t i v i t i e s  
S t u d e n t  O r g a n 1z a t 1 o n s  
D e p a r t m e n t a l  A c t 1 v 1 t 1 e s  
H o n o r a r y  O r g a n i z a t i o n s  
S t u d e n t  G o v e r n m e n t  
R e l 1 9 1 o u s  G r o u p s  
l n t r a m u r a l s  
< e s 1 d e n c e  H a l l  G o v e r n m e n t  
U n i v e r s i t y  C o m m i t t e e s  
T h e  G r e e k  S y s t e m  
W e l l n e s s  A c 1 1 v 1 t 1 e s  
I n t e r c o l l e g i a t e  A t h l e t i c s  
C o m m u n i c a t i o n  T e a m w o r k  M o t i v a t e  P e o p l e  
N N W W A .  N N W W A  N N t . J W . , & I , , .  
O U ' I O U I O  Q U , O U ' I O  O U ' I O U ' I O  
~ L e a d e r / O f f i c e r  _ . _  A c t i v e  M e m b e r  _ . _  M e m b e r  I  
2 0  
L e a d e r s h i p  
. . . , N W W A .  
O U I O O ' I O  
D e l e g a t i n g  
l ' v  N  W  W  A ,  
0  u ,  0  u ,  0  
S e l l  M o t i v a t i o n  
N N W W A .  
O U ' I O < . . r t O  
Residence Hall System 
Residence hall government appears to include only two learning levels for most skills. Leaders reported a 
higher level of learning than active members and members on communications skills, teamwork, goal 
setting ,self-m.:>tivation, personal strengths/weaknesses, motivating people, and delegation. Active 
members and leaders learned more than members about time-management, decision-making, and 
prioritizing tasks. 
Greek System 
Active members in the Greek system most closely resembled members on skills that require influence on 
the group such as motivating people, goal setting, decision making, and leadership. Students who were 
members of Greek organizations (but not active members or leaders) self-reported learning more about 
career-decision making than the other two types of members and more about personal 
strengths/weaknesses than active members. 
Caveats to interpretation of self-reported learn in~ ~ains 
Self-report of perceived learning was the operant independent variable for this section of the report. The 
problem of validity of perceptions and scaling make interpretation of this data problematic. Perhaps the 
most valid interpretation of these results is to view them as an indication of affect (i.e. closer to intensity of 
feeling that a subject has grown or their perceptions have been "stretched") rather than actual learning 
gains on an interval or ratio scale. 
An additional source of data confounding was experienced when attempting to mix achievement data in a 
3x 11 matrix of involvement opportunities with a set of 12 learning variables. Attempts to associate 
perceived learning and level of involvement inevitably confronted the problem that within subject 
involvement paths may not have been linear (i.e. a subject who reported being a " leader" in the residence 
halls, and "active member" in student government, and a "member" of an honorary organization would 
have the 12 learning scores aggregated by within group learning level for each category of involvement). 
Time Management 
NNWvJbr. 
0 u, 0 <.Tl 0 
Priortize Tasks 
N N W W 
0<..nOLnO 
Goal Setting 
N N W W A 
QU'IOU"IO 
Decision-Making 
N N W W A 
o c.no c.n o 
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Career Decisions Personal Strengths Sell-confidence 
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Data Tables for Fig. 2.1 Self-reported Learning Means Across Involvement Levels in Student Activities 
Communication Skills Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.63 3.56 3.11 19 9 19 
Residence Hall Government 3.42 3.12 3.06 159 32 53 
Greek System 3.82 3.33 3.06 61 18 18 
Student Organizations 3.62 3.2 2.7 190 159 141 
lntramurals 3.55 3.06 3.04 80 200 136 
Intercollegiate Athletics 3.48 3.12 3.64 33 26 14 
University Committees 3.89 3.38 3.42 28 34 31 
Honorary Organizations 3.47 3.22 2.85 76 80 107 
Religious Groups 3.68 3.36 3.16 34 56 81 
Departmental Activities 3.57 3.27 3.04 44 128 100 
Wellness Activities 3.64 3.29 3.12 25 104 100 
Teamwork Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.68 3.89 3.35 19 9 20 
Residence Hall Government 3.58 3.31 3.4 161 32 53 I N 
Greek System 3.81 3.5 3.33 62 18 18 N 
Student Organizations 3.68 3.31 2.88 193 158 143 
lntramurals 3.62 3.33 3.25 81 201 136 
Intercollegiate Athletics 3.82 3.5 3.64 33 26 14 
University Committees 3.93 3.53 3.44 28 34 32 
Honorary Organizations 3.59 3.35 2.93 76 81 107 
Religious Groups 3.66 3.48 3.46 35 56 82 
Departmental Activities 3.7 3.42 3.21 44 130 101 
Wellness Activities 3.69 3.39 3.37 26 104 101 
Data Tables for Fig. 2.1 Self-reported Learning Means Across Involvement Levels in Student Activities 
Motivate People Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.47 3.33 3.2 19 9 20 
Residence Hall Government 3.31 3.03 3.06 160 32 53 
Greek System 3.53 3.18 3.17 62 17 18 
Student Organizations 3.55 3.03 2.64 191 156 141 
lntramurals 3.38 3.03 2.99 81 200 136 
Intercollegiate Athletics 3.52 3.35 3.21 33 26 14 
University Committees 3.71 3.32 3.22 28 34 32 
Honorary Organizations 3.49 3.06 2.64 76 80 107 
Religious Groups 3.46 3.16 3.11 35 57 81 
Departmental Activities 3.6 3.23 2.99 43 130 100 
Wellness Activities 3.65 3.31 3.14 26 103 100 
Leadership Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.68 3.56 3.5 19 9 20 
Residence Hall Government 3.54 3.38 3.19 160 32 53 I"') 
Greek System 3.9 3.35 3.33 62 17 18 N 
Student Organizations 3.71 3.28 2.73 191 156 141 
lntramurals 3.59 3.23 3.13 81 200 136 
Intercollegiate Athletics 3.73 3.42 3.5 33 26 14 
University Committees 3.86 3.47 3.41 28 34 32 
Honorary Organizations 3.59 3.28 2.84 76 80 107 
Religious Groups 3.69 3.43 3.28 35 56 81 
Departmental Activities 3.65 3.39 3.04 43 130 100 
Wellness Activities 3.62 3.42 3.35 26 103 100 
Data Tables for Fig. 2.1 Self-reported Learning Means Across Involvement Levels in Student Activities 
Delegating Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.53 3.67 3.2 19 9 20 
Residence Hall Government 3.32 3.09 2.98 160 32 53 
Greek System 3.53 3.29 3.17 62 17 18 
Student Organizations 3.49 2.97 2.56 191 156 140 
lntramurals 3.33 2.93 2.93 81 200 136 
Intercollegiate Athletics 3.39 3.28 3.29 33 25 14 
University Committees 3.68 3.32 3.22 28 34 32 
Honorary Organizations 3.41 2.99 2.61 76 79 107 
Religious Groups 3.51 3.13 3.05 35 56 80 
Departmental Activities 3.6 3.19 2.86 43 130 99 
Wellness Activities 3.5 3.23 3.06 26 103 99 
Self Motivation Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.58 3.89 2.95 19 9 20 
Residence Hall Government 3.42 3.09 3.04 158 32 53 
'<f" 
Greek System 3.76 3.35 3.11 62 17 18 N 
Student Organizations 3.52 3.24 2.77 192 156 142 
lntramurals 3.37 3.23 3.05 81 198 136 
Intercollegiate Athletics 3.73 3.42 3.21 33 26 14 
University Committees 3.81 3.44 3.44 27 34 32 
Honorary Organizations 3.38 3.2 2.88 76 80 107 
Religious Groups 3.66 3.36 3.26 35 56 81 
Departmental Activities 3.49 3.3 3.15 43 130 99 
Wellness Activities 3.62 3.41 3.28 26 102 101 
Data Tables for Fig. 2.1 Self-reported Learning Means Across Involvement Levels in Student Activities 
Time Management Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.47 3.44 3.25 19 9 20 
Residence Hall Government 3.33 3.39 3 106 31 53 
Greek System 3.69 3.35 3.17 62 17 18 
Student Organizations 3.51 3.1 2.71 191 156 143 
lntramurals 3.3 3.09 3.11 81 199 136 
Intercollegiate Athletics 3.58 3.38 3.36 33 26 14 
University Committees 3.57 3.35 3.31 28 34 32 
Honorary Organizations 3.43 3.29 2.78 76 80 105 
Religious Groups 3.6 3.23 3.12 35 56 82 
Departmental Activities 3.58 3.25 2.94 43 130 98 
Wellness Activities 3.65 3.21 3.24 26 103 100 
Prioritize Tasks Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.42 3.67 3.15 19 9 20 
Residence Hall Government 3.24 3.27 2.98 160 30 53 .,... 
Greek System 3.66 3.24 3.11 62 17 18 N 
Student Organizations 3.49 3.13 2.65 190 156 142 
lntramurals 3.28 3.04 3.01 81 197 136 
Intercollegiate Athletics 3.64 3.27 3.21 33 26 14 
University Committees 3.61 3.26 3.41 28 34 32 
Honorary Organizations 3.38 3.28 2.7 76 80 105 
Religious Groups 3.62 3.18 3.1 34 56 82 
Departmental Activities 3.56 3.23 2.91 43 130 97 
Wellness Activities 3.42 3.18 3.21 26 103 100 
Data Tables for Fig. 2.1 Self-reported Learning Means Across Involvement Levels in Student Activities 
Goal Setting Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.37 3.67 3.2 19 9 20 
Residence Hall Government 3.22 2.97 3 161 32 53 
Greek System 3.66 3.06 3.06 62 17 18 
Student Organizations 3.4 3.03 2.56 193 157 141 
lntramurals 3.25 3.03 2.91 81 200 135 
Intercollegiate Athletics 3.7 3.31 3.36 33 26 14 
University Committees 3.75 3.21 3.06 28 34 32 
Honorary Organizations 3.42 3.08 2.68 76 80 107 
Religious Groups 3.43 3.24 3.18 35 55 82 
Departmental Activities 3.51 3.12 3.02 43 130 99 
Wellness Activities 3.31 3.21 3.1 26 103 100 
Decision Making Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.58 3.33 3 19 9 20 
Residence Hall Government 3.29 3.29 3.02 160 31 53 
'° Greek System 3.68 3.06 3.11 62 17 18 N 
Student Organizations 3.53 3.14 2.71 192 156 143 
lntramurals 3.38 3.05 3.06 81 199 136 
Intercollegiate Athletics 3.48 3.35 3.14 33 26 14 
University Committees 3.71 3.21 3.41 28 34 32 
Honorary Organizations 3.39 3.12 2.75 76 81 106 
Religious Groups 3.49 3.18 3.24 35 57 82 
Departmental Activities 3.53 3.25 2.95 43 130 100 
Wellness Activities 3.58 3.17 3.22 26 103 100 
Data Tables for Fig. 2.1 Self-reported Learning Means Across Involvement Levels in Student Activities 
Clarified Career Decisions Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3 2.2 2.55 15 5 11 
Residence Hall Government 2.57 2.76 2.58 122 25 36 
Greek System 2.91 3 3.44 43 13 9 
Student Organizations 2.96 2.64 2.28 142 113 102 
lntramurals 2.74 2.49 2.46 57 148 102 
Intercollegiate Athletics 2.96 2.36 2.7 23 14 10 
University Committees 3.2 2.75 2.59 20 24 22 
Honorary Organizations 2.81 2.57 2.31 57 54 75 
Religious Groups 3 2.67 2.57 24 43 67 
Departmental Activities 2.88 2.69 2.6 33 91 70 
Wellness Activities 2.82 2.7 2.71 17 74 72 
Personal Strengths/Weaknesses Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.35 3.38 3.54 17 8 13 
Residence Hall Government 3.27 3.1 3.06 147 30 49 t--
Greek System 3.57 3.07 3.58 54 14 12 N 
Student Organizations 3.51 3.01 2.76 176 147 128 
lntramurals 3.27 3.15 3.06 73 185 123 
Intercollegiate Athletics 3.62 3.55 3.67 29 22 12 
University Committees 3.64 3.17 3.28 25 30 29 
Honorary Organizations 3.41 3.15 2.86 70 74 94 
Religious Groups 3.42 3.21 3.23 31 53 75 
Departmental Activities 3.55 3.22 3.03 38 123 89 
Wellness Activities 3.5 3.31 3.26 22 96 91 
Data Tables for Fig. 2.1 Self-reported Learning Means Across Involvement Levels in Student Activities 
Self Confidence Means Sample Size 
Officer/Leader Active Member Member Officer/Leader Active Member Member 
Student Government 3.63 3.33 3.3 19 9 
Residence Hall Government 3.41 3.23 3.11 161 31 
Greek System 3.68 3.35 3.22 62 17 
Student Organizations 3.59 3.22 2.78 192 157 
lntramurals 3.56 3.2 3.1 81 199 
Intercollegiate Athletics 3.67 3.27 3.43 33 26 
University Committees 3.79 3.41 3.25 28 34 
Honorary Organizations 3.49 3.25 2.91 76 80 
Religious Groups 3.54 3.46 3.17 35 56 
Departmental Activities 3.72 3.28 3.11 43 130 
Wellness Activities 3.46 3.33 3.24 26 103 
20 
53 
18 
142 
137 
14 
32 
106 
82 
99 
100 
00 
N 
Section Ill 
WRITING SKILLS 
Section III. Writing Skills 
Students were asked three questions related to the amount of writing that was expected of them during their 
undergraduate experience and their level of confidence in their own writing ability. The first question 
asked the number of courses that required a ten page (or more) paper. The second asked how many pages 
of finished polished writing was required during the student's college education. Finally, a hypothetical 
situation was presented in which an employer requests that the subject produce a thorough, coherent 
written report analyzing the function and effectiveness of his/her department for a company board meeting 
and the subject was asked to rate how confident he/she would feel about his/her ability to write the report. 
Quantity of Writing Expected of Students 
The average number of courses requiring JO+ page papers was 4.78 with a standard deviation of 4.03. 
Significant differences between colleges were found regarding this question, F(5,843)=7.39, p<.05. Post-
hoc analysis revealed that subjects in the College of Social and Behavioral Sciences (mean=6.04) had 
significantly more classes that required JO+ page papers than subjects in the Colleges of Education 
(mean=3.74), Business (4.52) and Individual Studies (mean=3.42). Dramatic differences exist in the 
number of courses requiring IO+ page papers taken by graduates of different departments. History majors 
ranked highest with an average of9.75 courses with this requirement. Colleges were compared by how 
many students did not have any courses requiring 10+ page papers versus having at least one course with 
this requirement. Results showed that significantly more graduates of programs in Individual Studies 
(20%) and the College of Education (13%) graduated without ever writing a 10+ page paper. Chi-
square(5)=27.32, p<.05. 
Table 3. I aggregated frequency distribution of raw score responses to # of courses requiring 1 O+ page 
papers for each department of graduation. Comparison data, including rank (1 =highest mean# of courses), 
means and standard deviations for each college/department, are also provided. Interpretation of this item 
must take into account the relevance of the IO page criterion as an indicator of departmental commitment 
to the development of writing skills. For example, Communication Disorders may require many 5 page lab 
reports of its students and may not value exercises which require 10+ pages oftext. This does not 
NECESSARILY imply a lack of commitment to writing skills per se. No attempt was made in this study to 
directly relate student response to institutional criteria, such as Writing Across the Curriculum or Outcomes 
Assessment. Review of course taking patterns may be useful in the rethinking of program goals and 
outcomes; one fruitful focus of inquiry might address the wide variation, WITHIN departments, of the 
volume of writing required of students. 
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T a b l e  3 . 1  #  o f  C o u r s e s  T a k e n  R e q u i r i n g  1 0 +  P a g e  P a p e r s  b y  S t u d e n t ' s  D e p a r t m e n t  o f  G r a d u a t i o n  
N u m b e r  o f  C o u r s e s  T a k e n  R e q u i r i n g  1 0 +  P a g e  P a p e r s  
R a n k  M e a n  S t d  D e v  z e r o  1 - 2  3 - 4  5 - 6  7 - 1 0  1 0 - 3 8  n *  N * *  
O v e r a l l  
( 1 - 3 1 )  
4 . 7 8  4 . 0 3  7 %  2 3 %  2 6 %  2 2 %  
1 7 %  
5 %  8 4 9  1 4 6 7  
B u s i n e s s  4 . 5 2  3 . 9 7  4 %  2 7 %  2 6 %  2 6 %  
1 4 %  
3 %  2 5 7  3 9 6  
A c c o u n t i n g  2 9  2 . 6 7  2 . 1 7  1 0 %  5 1 %  2 3 %  1 0 %  6 %  0 %  8 7  
1 3 2  
E c o n o m i c s  2 1  4 . 2 0  1 . 3 0  0 %  0 %  6 0 %  4 0 %  0 %  0 %  
5  8  
F i n a n c e  2 0  4 . 3 0  2 . 1 0  2 %  1 9 %  2 8 %  3 8 %  1 3 %  0 %  
5 3  8 2  
M a n a g e m e n t  1 3  5 . 3 2  4 . 8 4  
0 %  1 9 %  3 0 %  3 3 %  1 2 %  5 %  
7 3  1 1 5  
M a r k e t i n g  4  7 . 4 9  5 . 2 1  0 %  3 %  
1 8 %  
3 3 %  
3 8 %  8 %  
3 9  5 9  
E d u c a t i o n  
3 . 7 4  
3 . 2 0  1 3 %  2 3 %  3 2 %  2 0 %  9 %  
3 %  1 5 8  
2 7 4  
C u r r i c u l u m  a n d  I n s t r u c t i o n  
2 4  
3 . 5 7  3 . 3 0  1 5 %  2 3 %  3 6 %  1 5 %  8 %  3 %  
1 2 4  1 8 8  
H P E L S  1 8  4 . 5 3  2 . 8 9  1 0 %  2 0 %  
1 3 %  
4 0 %  1 7 %  0 %  
3 0  
7 9  
S p e c i a l  E d u c a t i o n  2 7  3 . 0 0  1 . 8 3  0 %  5 0 %  2 5 %  2 5 %  0 %  0 %  4  
7  
H u m a n i t i e s  a n d  F i n e  A r t s  5 . 1 7  
3 . 9 5  8 %  2 3 %  2 1 %  2 0 %  2 2 %  7 %  1 2 0  2 1 9  
A r t  2 8  2 . 8 0  2 . 8 6  4 0 %  
1 0 %  1 0 %  3 0 %  1 0 %  
0 %  1 0  2 7  
C o m m u n i c a t i o n  S t u d i e s  6  6 . 3 1  3 . 9 0  
0 %  1 5 %  2 4 %  
2 4 %  
3 2 %  6 %  
5 4  8 0  
C o m m u n i c a t i v e  D i s o r d e r s  3 1  1 . 6 0  0 . 9 9  1 3 %  6 7 %  2 0 %  0 %  0 %  0 %  1 5  1 8  
E n g l i s h  7  6 . 2 8  4 . 4 3  
8 %  2 4 %  8 %  2 0 %  2 0 %  2 0 %  
2 5  4 2  
M o d e r n  L a n g u a g e s  1 5  4 . 8 8  3 . 0 4  0 %  2 5 %  2 5 %  2 5 %  2 5 %  0 %  
8  
1 6  
M u s i c  2 3  3 . 6 7  3 . 3 9  1 7 %  1 7 %  5 0 %  0 %  1 7 %  0 %  
6  
1 9  
P h i l o s o p h y  a n d  R e l i g i o n  0  1 0  
T h e a t r e  1 9  4 . 5 0  0 . 7 1  
0 %  0 %  5 0 %  5 0 %  0 %  0 %  2  7  
N a t u r a l  S c i e n c e s  5 . 2 7  4 . 3 9  7 %  
2 7 %  2 1 %  1 5 %  1 9 %  1 1 %  1 0 4  1 9 0  
B i o l o g y  1 1  5 . 6 1  4 . 7 9  8 %  
2 9 %  1 3 %  1 3 %  2 6 %  1 1 %  
3 8  6 4  
C h e m i s t r y  1 6  
4 . 7 5  2 . 5 5  0 %  1 3 %  5 0 %  2 5 %  
1 3 %  0 %  
8  1 5  
C o m p u t e r  S c i e n c e  
3 0  
2 . 3 3  2 . 5 0  1 7 %  5 0 %  1 7 %  
0 %  1 7 %  0 %  
6  1 2  
E a r t h  S c i e n c e  
2  
8 . 6 0  
5 . 8 1  
2 0 %  0 %  0 %  2 0 %  
2 0 %  
4 0 %  5  9  
I n d u s t r i a l  T e c h n o l o g y  
1 0  5 . 8 6  
5 . 0 7  1 0 %  1 4 %  2 9 %  1 9 %  1 4 %  1 4 %  2 1  4 5  
M a t h e m a t i c s  2 6  
3 . 1 4  
2 . 0 3  
0 %  5 0 %  2 9 %  7 %  1 4 %  0 %  1 4  2 3  
P h y s i c s  0  2  
S c i e n c e  E d u c a t i o n  8  6 . 0 8  3 . 9 0  0 %  
2 5 %  1 7 %  2 5 %  1 7 %  1 7 %  
1 2  2 0  
S o c i a l  &  B e h a v i o r a l  S c i e n c e s  6 . 0 4  4 . 5 8  4 %  1 3 %  2 9 %  2 3 %  2 4 %  8 %  1 6 0  2 8 7  
D F C S  1 7  4 . 6 4  2 . 8 2  0 %  2 9 %  
3 6 %  
7 %  2 9 %  0 %  1 4  2 6  
G e o g r a p h y  9  6 . 0 0  2 . 8 3  0 %  
0 %  5 0 %  0 %  5 0 %  0 %  
2  
5  
H i s t o r y  1  9 . 7 5  7 . 3 1  0 %  0 %  0 %  4 2 %  4 2 %  1 7 %  1 2  2 7  
P o l i t i c a l  S c i e n c e  
5  
6 . 5 4  4 . 9 8  8 %  8 %  2 3 %  1 5 %  3 9 %  8 %  1 3  2 3  
P s y c h o l o g y  1 4  5 . 0 3  3 . 0 0  3 %  
1 5 %  4 0 %  1 8 %  2 3 %  3 %  
4 0  
5 8  
S o c i a l  S c i e n c e  1 2  5 . 3 8  4 . 8 2  0 %  3 1 %  1 5 %  3 8 %  8 %  8 %  1 3  2 1  
S o c i a l  W o r k  2 2  4 . 0 9  2 . 9 1  1 2 %  
1 2 %  4 2 %  
1 5 %  
1 5 %  3 %  
3 3  
5 9  
S o c i o l o g y  
3  8 . 5 2  5 . 2 1  
0 %  3 %  1 5 %  3 3 %  2 7 %  2 1 %  
3 3  6 8  
C o n t i n u i n g  E d u c a t i o n  
G e n e r a l  S t u d i e s  2 5  3 . 4 2  2 . 6 0  2 0 %  
2 0 %  2 2 %  2 6 %  1 2 %  0 %  
5 0  1 0 1  
*  n  =  n u m b e r  o f  s u b j e c t s  r e s p o n d i n g ;  p e r c e n t a g e s  l i s t e d  f o r  d e p a r t m e n t s  w i t h  s m a l l  n ' s  m a y  n o t  b e  s t a b l e  
* *  N  =  n u m b e r  o f  p e o p l e  i n  g r a d u a t i o n  c o h o r t  
3 0  
Confidence in Writing Ability 
Confidence in writing ability was generally high among this sample of UNI graduates. Thirty-six percent 
said they were "confident" they could produce a thorough, coherent written report if a company supervisor 
requested one; 45% felt "fairly comfortable", and 17% felt "adequate to the task, but not comfortable". 
Two percent felt "uncomfortable" and fewer than one percent "would panic". No significant differences in 
confidence in writing ability were found by college [Chi-square (25)=35.26, p>.05]. Gender was related to 
confidence in writing ability. Men were more likely to respond that they were "confident" they could write 
a thorough, coherent report [Chi-square (4)= 15.30, p<.05]. 
Confidence in writing ability was related to # of courses taken requiring IO+ page papers. Students who 
self-reported that they would be "confident" in their writing ability reported having taken significantly 
more courses that required IO+ page papers. Table 3 .2 illustrates this point. 
Table 3.2 Average# of Courses Requiring 10+ Page Paper 
by Level of Confidence in Writing Ability 
Confident 
Fairly Comfortable 
Adequate, Not Comfortable 
Uncomfortable 
I Would Panic 
[F(5,837)=15.24, p<.05) 
Mean Std. Dev. 
6.10 4.42 
4.47 
3.26 
2.94 
3.25 
3.82 
2.97 
2.56 
0.50 
Total Number of Pages Written During College Career 
n 
301 
373 
148 
17 
4 
The second question asked for an estimate of the total number of pages of finished polished writing (not 
including essay tests, journals, or other informal writing) based on pre-determined ranges of "0-10 pages", 
" 11-30 pages", "31-50 pages", "51-75 pages", and "75+ pages". The distribution ofresponses was skewed 
to the left. The anticipated response range significantly underestimated the amount of writing being done 
by UNI undergraduates. Still, I in 6 graduates failed to meet the target of30 pages associated with Writing 
Across the Curriculum objectives. Results of this question are shown in Table 3.3 . The trend toward the 
top end of the scale was consistent across colleges. 
Table 3.3 Total Number of Pages Written During College Career 
# of pages Percent 
0-10 pages 4.9% 
11-30 pages 9.7% 
31-50 pages 12.5% 
51-75 pages 16.0% 
more than 75 pages 57.0% 
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Section IV 
COMPUTING SERVICES 
Section IV. Computing Services 
The items in this section focused on how subjects felt student computer fee resources should be spent, 
where subjects turned for help with computing questions, and the amount of time subjects spent doing 
various activities on university computers. 
Do UNI students own personal computers? 
Forty percent of this sample of May and August graduates owned their own computer. Of these, 62% 
owned an IBM/compatible and 28% owned a Macintosh; I 0% of computer owners fell into the "other" 
category. The likelihood of owning a computer did not differ by gender or college. Gender was not 
related to type of computer owned but differences were found by college. College of Business subjects 
who owned a computer were more likely to own an IBM/compatible machine. 
Table 4.1 Type of Personal Computer Owned by Student's College at Graduation 
# of Owners % of Cohort IBM MacIntosh Other 
Business 97 36% 85% 12% 3% 
Education 74 47% 50% 38% 12% 
Humanities and Fine Arts 57 44% 49% 39% 12% 
Natural Sciences 51 46% 61% 25% 14% 
Social and Behavioral Sciences 70 42% 53% 36% 12% 
Individual Studies 14 28% 64% 14% 21% 
Overall 363 40% 62% 28% 10% 
(Chi-square (5)=26.25, p<.05). 
NOTE: Within college comparisons are not easy to interpret from this data 
The fact that nearly three-fifths of this sample of graduating seniors did not own a personal computer 
suggests that a substantial majority of our students rely on university computing resources as their main 
point of access to hardware and software. 
Student Attitudes Toward Student Computer Fee Allocation 
Since all students pay computer fees and most rely on the university for their computing needs, the next 
logical question is, what computing resources are most important to students? In order to assess the need 
for improvement of key computing resources, subjects were asked to rate the importance of funding twelve 
items with student computer fee money on a scale of I to 4, with !="very important", 2="important", 
3="not important", and 4="not at all important" (the options "no opinion" and "do not fund" were also 
available). The first four questions regarded ISCS general computer labs on four dimensions: hardware & 
equipment, software, on-site staff assistance, and documentation. The next four questions paralleled these 
dimensions for department-specific labs. The final four questions asked about controversial issues 
associated with the student computer fee: dial-in access to UNl's computers and computer labs, on-line 
documentation and help menus, computer screen adapters for overhead projectors for classroom use, and 
multi-media computers for faculty in improving classroom presentations. 
The intent of this set of twelve items was to assess which types of computing resources our graduating 
seniors viewed as most in need of funding. However, the fonn of the question did not force subjects to 
choose one option over another. The reality of allocation of student computer fees is that the process 
requires choosing. Generally, responses reflected that all listed items are "very important"f'important" to 
fund . "Do not fund" was the least often chosen response across all questions regarding computer fee 
allocation. These results make it difficult to ascertain which types of computing resources students think 
are IIl.QS1 important to fund. Table 4.2 shows the responses by percentage. 
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I S C S  L a b s  
V e r y  N o t  
N o t  a t  a l l  D o  N o t  N o  
n  I m p o r t a n t  I m p o r t a n t  I m p o r t a n t  I m p o r t a n t  F u n d  
O p i n i o n  
H a r d w a r e  &  E q u i p m e n t  8 7 3  4 3 . 9 %  3 4 . 0 %  8 . 0 %  1 . 6 %  1 . 5 %  1 1 . 0 %  
S o f t w a r e  8 6 1  3 8 . 8 %  3 4 . 3 %  1 1 . 3 %  2 . 6 %  
1 . 6 %  
1 1 . 5 %  
S t a f f  A s s i s t a n c e  8 5 9  4 3 . 1 %  3 1 . 3 %  1 0 . 2 %  3 . 0 %  2 . 2 %  
1 0 . 1 %  
D o c u m e n t a t i o n  8 5 8  2 1 . 9 %  3 1 . 4 %  1 9 . 3 %  6 . 5 %  3 . 6 %  
1 7 . 2 %  
D e p a r t m e n t  L a b s  
V e r y  N o t  N o t  a t  a l l  D o  N o t  N o  
n  I m p o r t a n t  I m p o r t a n t  I m p o r t a n t  I m p o r t a n t  F u n d  O p i n i o n  
H a r d w a r e  &  E q u i p m e n t  
8 6 8  
4 0 . 0 %  
3 0 . 9 %  1 0 . 4 %  
2 . 4 %  2 . 2 %  1 4 . 2 %  
S o f t w a r e  8 5 7  3 7 . 8 %  3 2 . 1 %  1 0 . 6 %  3 . 0 %  2 . 1 %  1 4 . 4 %  
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3 5 . 1 %  3 2 . 3 %  1 2 . 6 %  
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2 . 2 %  
1 6 . 8 %  
O n - l i n e  d o c u m e n t a t i o n  8 5 8  3 4 . 5 %  3 3 . 7 %  1 3 . 2 %  2 . 3 %  
2 . 2 %  1 4 . 1 %  
A d a p t e r s  f o r  O v e r h e a d s  
8 5 9  3 0 . 6 %  3 1 . 4 %  1 7 . 1 %  
4 . 3 %  2 . 8 %  1 3 . 7 %  
M u l t i - m e d i a  C o m p u t e r s  8 5 5  3 2 . 9 %  3 2 . 4 %  1 3 . 8 %  
4 . 2 %  
3 . 6 %  
1 3 . 1 %  
F u n d i n g  f o r  C o m p u t e r  L a b s  
F u n d i n g  o f  h a r d w a r e  a n d  e q u i p m e n t  f o r  b o t h  I S C S  a n d  d e p a r t m e n t a l  l a b s  r e c e i v e d  t h e  m o s t  f a v o r a b l e  
r e s p o n s e  w i t h  o v e r  7 0 %  r a t i n g  i t  a s  " v e r y  i m p o r t a n t " / " i m p o r t a n t " .  S o f t w a r e  a n d  s t a f f  a s s i s t a n c e  w e r e  a l s o  
h i g h l y  v a l u e d  f o r  o v e r  2 / 3  o f  g r a d u a t i n g  s e n i o r s .  D o c u m e n t a t i o n  w a s  v i e w e d  a s  t h e  l e a s t  i m p o r t a n t  u s e  o f  
s t u d e n t  c o m p u t e r  f e e  f u n d s  [ i n  b o t h  I S C S  l a b s  a n d  d e p a r t m e n t  l a b s ] .  O n e - f o u r t h  o f  t h e  s a m p l e  c o n s i d e r e d  
t h e s e  u s e s  " n o t  i m p o r t a n t " f ' n o t  a t  a l l  i m p o r t a n t " .  T h e  e x t e n t  t o  w h i c h  t h i s  a t t i t u d e  m a y  b e  a c c o u n t e d  f o r  
b y  l a c k  o f  u n d e r s t a n d i n g  o f  w h a t  i s  m e a n t  b y  d o c u m e n t a t i o n ,  f r u s t r a t i o n  o v e r  d o c u m e n t a t i o n  q u a l i t y ,  o r  a  
p r e f e r e n c e  f o r  o r a l  ( i . e .  o n - c o m m a n d )  a s s i s t a n c e  i s  u n c l e a r .  A l s o ,  1 / 6  o f  t h e  s a m p l e  c i r c l e d  " n o  o p i n i o n "  
f o r  t h e s e  t w o  i t e m s .  
F u n d i n g  D i a l - i n  A c c e s s  
I m p r o v e d  d i a l - i n  a c c e s s  i s  " v e r y  i m p o r t a n t " / " i m p o r t a n t "  t o  7 7 %  o f  s u b j e c t s  w h o  o w n  a  c o m p u t e r .  F u n d i n g  
o f  d i a l - i n  a c c e s s  w i t h  s t u d e n t  c o m p u t e r  f e e s  w a s  c o n s i d e r e d  " v e r y  i m p o r t a n t " / " i r n p o r t a n t "  b y  t w o - t h i r d s  o f  
a l l  s u b j e c t s .  T a b l e  4 . 3  c o m p a r e s  t h e  o p i n i o n s  o f  c o m p u t e r  o w n e r s  t o  s u b j e c t s  w h o  d o  n o t  o w n  a  c o m p u t e r  
o n  t h e  i s s u e  o f  f u n d i n g  d i a l - i n  a c c e s s .  
T a b l e  4 . 3  I m p o r t a n c e  o f  F u n d i n g  M o r e  D i a l - i n  A c c e s s  
O w n  P e r s o n a l  C o m p u t e r  
N = 3 6 3  
v e r y  i m p o r t a n t  
i m p o r t a n t  
n o t  i m p o r t a n t  
n o t  a t  a l l  i m p o r t a n t  
n o  o p i n i o n  
d o  n o t  f u n d  
C h i - s q u a r e ( 5 ) = 4 0 . 6 , p < . 0 5 .  
5 2 %  
2 5 %  
6 %  
2 %  
1 4 %  
1 %  
3 3  
D o  N o t  O w n  C o m p u t e r  
N = 5 2 5  
3 2 %  
2 9 %  
1 5 %  
3 %  
1 8 %  
3 %  
Seventy-seven percent of computer owners in the sample said that funding more dial-in access is "very 
important" f'important" compared to 61 % of subjects who do not own a computer. Eighteen percent of 
subjects who do not own a computer felt funding this was "not important"/''not at all important" while only 
8% of subjects who own a computer shared this opinion. 
Use of Student Computer Fees for Classroom Technology 
Two items explicitly asked about the importance of funding technology that is used by faculty rather than 
students. The exact wording of the items was: "Computer screen adapters for overhead projectors for 
classroom use" and "Multi-media computers for faculty use in improving classroom presentations". The 
high percentage of subjects who responded that it is "very important"t'important" to fund each of these 
items and the fact that there was not a strong divergence on these items from the response pattern of the 
other two non-lab funding questions indicates that graduating seniors do not have an ideological resistance 
to using student computer fee money for faculty equipment when it will likely be beneficial to students. 
Helpfulness of Computing Resources 
Subjects were asked where they seek help with computing questions. Eleven potential sources of help 
were identified and subjects ranked them on the following scale: l="very helpful", 3="neutral", and 5="not 
at all helpful". "Not applicable" was also an option. Table 4.4 summarizes the responses to these items 
(listed in order of most helpful to least helpful] . Non-responses and "not applicable" responses are 
excluded from sample size (n). 
Table 4.4 Helpfulness of Various Sources with Computing Questions 
Very Not Not at all 
n Helpful Helpful Neutral Helpful Helpful 
Friends/family/other students 777 40.3% 41 .7% 13.4% 2.3% 2.3% 
Person next to me in the Lab 758 24.0% 46.6% 21.4% 4.4% 3.7% 
Class Handouts/Instructions 746 22.7% 42.8% 23.5% 7.2% 3.9% 
My Professor 718 21 .9% 33.6% 28.7% 9.2% 6.7% 
Computer Lab Attendants 816 16.9% 35.3% 24.3% 12.1% 11 .4% 
Other Faculty/Instructors 706 17.0% 33.4% 33.7% 8.6% 7.2% 
University Staff Members 717 12.1% 34.9% 35.4% 9.1% 8.5% 
Consulting Center Staff 564 13.7% 27.8% 37.6% 11.3% 9.6% 
Computer Software Manuals 586 13.0% 27.3% 32.9% 15.2% 11 .6% 
University Written Documentation 600 8.7% 24.8% 38.0% 17.3% 11 .2% 
On-line Documentation 559 8.6% 24.5% 41 .9% 13.4% 11 .6% 
Our graduating seniors seem to be most comfortable obtaining help from people rather than manuals or 
other written instructions. Overall, students found friends/family/other students to be the most helpful 
resource. Forty percent considered this group "very helpful" and 42% said this group was "helpful". The 
"person next to me in the lab" was rated helpful by 70% of respondents. Task-specific written instructions 
rated higher than general manuals or "help" documentation. Informal people sources (friends and lab 
neighbors) were viewed most favorably . 
One curious trend emerged which seemed contrary to the general preference for personal assistance over 
written materials. Only 56% ofrespondents rated their professor as helpful compared to 71 % who rated 
classroom handouts/instructions as helpful. This is probably because students want immediate answers 
when they run into problems. Handouts are available in the lab when the student does the assignment, 
while the instructor may not be available at the particular moment when a student needs assistance. 
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T i m e  S p e n t  o n  U n i v e r s i t y  C o m p u t e r s  
F i n a l l y ,  s u b j e c t s  w e r e  a s k e d  h o w  m u c h  t i m e  t h e y  s p e n t  p e r  w e e k  d u r i n g  t h e i r  l a s t  s e m e s t e r  u s i n g  u n i v e r s i t y  
c o m p u t e r s  f o r  v a r i o u s  a c t i v i t i e s .  T h e  a c t i v i t i e s  w e r e  s p l i t  i n t o  a c a d e m i c  u s e s  a n d  n o n - a c a d e m i c  u s e s  a n d  
l a b e l e d  a s  s u c h  o n  t h e  q u e s t i o n n a i r e .  A c a d e m i c  u s e s  i n c l u d e d  w o r d  p r o c e s s i n g ,  d a t a  p r o c e s s i n g ,  c o m p u t e r  
p r o g r a m m i n g / s t a t i s t i c s ,  l i b r a r y  a n d  I n t e r n e t  s e a r c h e s ,  e - m a i l ,  N O T E S ,  C h a t ,  T a l k ,  a n d  m i s c e l l a n e o u s .  
N o n - a c a d e m i c  u s e s  i n c l u d e d  e - m a i l ,  C h a t ,  T a l k ,  g a m e s  o n  t h e  I n t e r n e t ,  g a m e s  o n  a  p e r s o n a l  c o m p u t e r ,  
s u r f i n g  t h e  I n t e r n e t ,  a n d  o t h e r .  S i x  t i m e  c a t e g o r i e s  w e r e  i d e n t i f i e d .  T h e y  w e r e :  " n o n e " ,  " l e s s  t h a n  o n e  
h o u r " ,  " 1 - 5  h o u r s " ,  " 6 - 1 0  h o u r s " ,  " m o r e  t h a n  I O  h o u r s " ,  a n d  " d o n ' t  k n o w " .  T a b l e  4 . 5  g i v e s  t h e  o v e r a l l  
r e s p o n s e s  f o r  t h e s e  i t e m s .  
T a b l e  4 . 5  H o u r s  o f  C o m p u t e r  U s a g e  b y  A c t i v i t y  T y p e  
n  n o n e  
O < x < 1  
1 - 5  6 - 1 0  
x > 1 0  
d o n ' t  k n o w  
A c a d e m i c  U s e s  
W o r d  P r o c e s s i n g  8 5 7  2 7 %  1 4 %  2 9 %  1 3 %  1 4 %  
3 %  
E - m a i l ,  N O T E S ,  C h a t ,  T a l k  
8 5 6  
2 9 %  2 5 %  2 2 %  1 0 %  1 0 %  
3 %  
L i b r a r y  a n d  I n t e r n e t  S e a r c h e s  
8 5 3  3 1 %  2 3 %  2 2 %  
1 0 %  
8 %  5 %  
M i s c e l l a n e o u s  
8 1 0  4 3 %  1 7 %  1 3 %  8 %  9 %  1 1 %  
D a t a  P r o c e s s i n g  8 5 3  5 5 %  1 6 %  1 2 %  6 %  6 %  6 %  
C o m p u t e r  p r o g r a m m i n g / s t a t i s t i c s  
8 5 5  6 3 %  1 2 %  1 0 %  5 %  4 %  6 %  
N o n - a c a d e m i c  U s e s  
E - m a i l  
8 5 5  3 3 %  
2 4 %  
2 2 %  
7 %  1 0 %  4 %  
C h a t  T a l k  
8 4 8  6 6 %  1 0 %  9 %  4 %  4 %  7 %  
S u r f i n g  o n  t h e  I n t e r n e t  8 4 9  
6 8 %  
1 0 %  
8 %  
4 %  4 %  
6 %  
G a m e s  o n  a  P e r s o n a l  C o m p u t e r  
8 4 6  7 2 %  9 %  6 %  
4 %  
3 %  6 %  
G a m e s  o n  t h e  I n t e r n e t  8 4 7  8 0 %  
6 %  
4 %  3 %  2 %  6 %  
F o r  a l l  a c t i v i t i e s  e x c e p t  w o r d  p r o c e s s i n g ,  t h e  p o r t i o n  o f  s t u d e n t s  w h o  d i d  n o t  u s e  u n i v e r s i t y  c o m p u t e r s  f o r  
t h a t  a c t i v i t y  w a s  g r e a t e r  t h a n  t h e  p o r t i o n  o f  s u b j e c t s  i n  a n y  o t h e r  t i m e  c a t e g o r y .  T h e  c o r r e l a t i o n  b e t w e e n  
G P A  a n d  a m o u n t  o f  t i m e  s p e n t  o n  a  u n i v e r s i t y  c o m p u t e r  w a s  n o t  f o u n d  t o  b e  s t a t i s t i c a l l y  s i g n i f i c a n t .  
A c a d e m i c  U s e s  o f  U n i v e r s i t y  C o m p u t e r s  
O v e r  h a l f  o f  g r a d u a t i n g  s t u d e n t s  s p e n t  l e s s  t h a n  a n  h o u r  o r  n o  t i m e  a t  a l l  p e r  w e e k  o n  a c a d e m i c  a c t i v i t i e s  
b e s i d e s  w o r d  p r o c e s s i n g .  F o l l o w i n g  w o r d  p r o c e s s i n g ,  e - m a i l ,  N O T E S ,  C h a t ,  T a l k  a n d  l i b r a r y  a n d  I n t e r n e t  
s e a r c h e s  a c c o u n t e d  f o r  a  l a r g e  p o r t i o n  o f  t i m e  s p e n t  o n  u n i v e r s i t y  c o m p u t e r s .  T i m e  s p e n t  o n  a c a d e m i c  u s e s  
o u t w e i g h e d  t i m e  s p e n t  o n  n o n - a c a d e m i c  u s e s .  
N o n - a c a d e m i c  U s e s  o f  U n i v e r s i t y  C o m p u t e r s  
E - m a i l  w a s  t h e  m o s t  c o m m o n  n o n - a c a d e m i c  u s e  o f  u n i v e r s i t y  c o m p u t e r s  a m o n g  M a y  a n d  A u g u s t  
g r a d u a t e s  d u r i n g  t h e i r  f i n a l  s e m e s t e r .  S t i l l ,  o n e - t h i r d  o f  t h i s  g r o u p  d i d  n o t  u s e  e - m a i l  f o r  n o n - a c a d e m i c  
r e a s o n s  a n d  o v e r  t h r e e - f o u r t h s  o f  t h i s  g r o u p  u s e d  e - m a i l  f i v e  h o u r s  p e r  w e e k  o r  l e s s .  T i m e  s p e n t  o n  o t h e r  
n o n - a c a d e m i c  u s e s  w a s  m i n i m a l .  
3 5  
Section V 
FUTURE PLANS 
Section V. Future Plans 
Subjects were asked about their future employment and education plans. Significant differences exist 
among colleges in both areas. Tables 5.1 and 5.2 show students' plans after graduation by college. 
Table 5.1 Employment Status by Subject's College of Graduation 
Overall CBA COE CHFA CNS CSBS Ind. Stud. 
843 266 152 121 101 155 48 
Employed, Not Seeking Other Work 25% 40% 13% 23% 22% 19% 19% 
Employed, Seeking Other Work 22% 20% 16% 25% 27% 23% 42% 
Not Employed, Seeking Work 45% 37% 70% 41% 36% 48% 35% 
Not Employed, Not Seeking Work 7% 3% 2% 11% 16% 11% 4% 
Chi-square (15)= I 06: 18, p<.05 
Most subjects we surveyed were not employed on the day of graduation but were seeking work. College of 
Business subjects were most likely to be employed at the time of graduation. Forty percent had secured 
employment and were not seeking other work. Another 22% were employed but seeking other work. 
College of Education subjects were most likely to be seeking employment and not be employed. Forty-two 
percent of Individual Studies subjects were employed but seeking other work. These differences probably 
reflect differences in hiring patterns in the fields that interest students of different majors. They also appear 
to be related to the tendency of students in different colleges to postpone employment in favor of attending 
graduate school. The colleges (CNS and CSBS) with the largest portion of students not employed at 
graduation and not seeking employment were also the colleges that had the largest portion of students 
accepted to a graduated program or in the process of applying. 
Table 5.2 Plans for Further Education by College of Graduation 
Overall CBA COE CHFA CNS CSBS Ind. Stud. 
814 266 152 121 101 155 48 
No definite plans 65% 76% 83% 63% 46% 39% 89% 
Applying, not yet accepted 11% 8% 8% 10% 17% 17% 2% 
Accepted to a Graduate Program 22% 15% 5% 23% 33% 43% 7% 
Accepted to an Undergrad Program 3% 2% 4% 3% 4% 2% 2% 
Chi-square (15)= 122.145, p<.05 
In every college, except Social and Behavioral Sciences, the response with the largest portion of subjects 
was "no definite plans" for further schooling. The colleges of Natural Sciences and Social and Behavioral 
Sciences had the highest percentage of students accepted in a graduate programs or applying but not yet 
accepted. Very few students reported the intent to pursue a second undergraduate degree. 
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Appendix A: 
Survey Instrument 
1995 UNI Graduating Student Survey 
Name Social Security # ________ _ 
Confidentiality: By entering your social security number above, you will make it possible for us to access demographic 
information from your student records (e.g., major, sex, ethnicity, first semester at UNI, etc.). You will not be identified by name 
or ID number on any report. Information regarding your employmenVeducation plans will be provided to Placement and Career 
Services to update their records. The results of this questionnaire will be used to improve programs and services for current 
and future students. Your participation is greatly appreciated. 
Section I. Academic Advising 
1. Please renect on your total experience at UNI and rate how helpful each of the following sources of academic 
advising information was to you in making decisions about your academic path through UNI. 
Key: 1=very helpful 2=helpful 3=neutral 4=not helpful 5=not at all helpful NA= does not apply 
Selecting and 
scheduling 
classes 
a) Department Publications (e.g. programs of study, 
flow sheets, major worksheets) 1 2 3 4 5 NA 
b) Academic Advising Center(SSC 125) 1 2 3 4 5 NA 
c) Admissions Counselor/Recruiter 1 2 3 4 5 NA 
d) Career Decision-making Class 
e) Class Schedule Book 
f) Co-operative Education Office 
g) College of Business Advising Center 
h) College of Education Advising Center 
i) Counseling Center 
j) Degree Audit (Registration packet) 
k) Academic Department Secretary 
I) Designated F acuity Advisor 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
Selectlng and 
scheduling 
classes 
m) Faculty other than my Assigned Advisor 1 2 3 4 5 NA 
n) Leadership Mentors Program 1 2 3 4 5 NA 
o) UNI Library Career Collection 1 2 3 4 5 NA 
p) Fellow Students 1 2 3 4 5 NA 
q) Parents/Family 1 2 3 4 5 NA 
r) Placement & Career Services (SSC 19) 1 2 3 4 5 NA 
s) Record AnalysVRegistrar 
t) Residence Hall Coordinator 
u) Resident Assistant 
v) University Catalog 
12345NA 
12345NA 
12345NA 
12345NA 
Selectlngl 
changing 
my major 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
Selectlngl 
changing 
my major 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
Indicate the letter or the information source that was most helpful for: 
Building a 
program of study 
to meet my 
academic goals 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
Building a 
program of study 
to meet my 
academic goals 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
Selecting/scheduling classes__ Selecting/changing my major __ _ 
Exploring 
careerlllfe 
goals; 
Mentoring 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
Exploring 
careerlllfe 
goals; 
Mentoring 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
12345NA 
Building a program or study to meet my academic goals__ Exploring careernife goals; Mentoring __ _ 
(If no information source met your basic needs In any category, write •none" in the space provided for that category.) 
Section II. Student Activities 
2. VVhat was the highest level of involvement you obtained In the following activities? 
Key: 1=offlcer/leader 2=actlve member 3=member NA•does not apply/ was not Involved 
a) Student Government 
b) Residence Hall Govt. 
c) Fraternities/Sororities 
d) Student Organizations 
123 NA 
123 NA 
123 NA 
123 NA 
e) lntramurals 
I) Intercollegiate Athletics 
g) University Committees 
h) Honorary Organizations 
123 NA 
123 NA 
123 NA 
123 NA 
I) Religious Groups 
j) Departmental Activities 
k) Wellness Activities 
I) Other _____ _ 
123 NA 
1 2 3 NA 
123 NA 
123 NA 
3. If you responded that you were involved in some of the activities listed above, how much did you learn as a result 
or those activities in the categories listed below? 
Key: 1=very much 
a) Communications Skills 1 2 3 4 
b) Teamwork 1 2 3 4 
c) Goal Setting 1 2 3 4 
d) Self Motivation 1 2 3 4 
e) Personal Strengths/Weaknesses 
2=a moderate amount 3=very little 4=not at all 
I) Self-confidence 1 2 3 4 
g) Time Management 1 2 3 4 
· h) Prioritize Tasks 1 2 3 4 
I) Decision Making 1 2 3 4 
1 2 3 4 J) Clarified Career Decisions 
(over) 
k) Leadership Skills 
I) Motivate People 
m) Delegating 
n) Other _____ _ 
1234 
1234 
123 4 
1234 
1234 
~ 
.. 
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a, 
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S e c t i o n  I l l .  W r i t i n g  S k l l l s  
4 .  I n  h o w  m a n y  c o u r s e s  h a v e  y o u  w r i t t e n  1 0 +  p a g e s  o f  t e x t  ( n o t  c o m p u t e r  p r o g r a m s / m a t h  m o d e l s  e t c . )  I n  f i n a l  t y p e d  c o p y ?  _ _  
5 .  H o w  m u c h  t y p e d  ( o r  c o m p u t e r - g e n e r a t e d ) ,  f i n i s h e d ,  p o l i s h e d  w r i t i n g  h a v e  y o u  b e e n  r e q u i r e d  t o  d o  a s  p a r t  o f  y o u r  c o n e g e  
e d u c a t i o n ?  ( D o  n o t  I n c l u d e  e s s a y  t e s t s ,  j o u r n a l s ,  o r  o t h e r  I n f o r m a l  w r i t i n g . )  
a .  0 - 1 0  p a g e s  
b .  1 1 - 3 0  p a g e s  
c .  3 1 - 5 0  p a g e s  
d .  5 1 - 7 5  p a g e s  e .  m o r e  t h a n  7 5  p a g e s  
6 .  A s s u m e  t h a t  y o u  a r e  e m p l o y e d  b y  a  m a j o r  c o m p a n y  o r  s c h o o l .  Y o u  a r e  a s k e d  b y  y o u r  s u p e r v i s o r  t o  p r o d u c e  a  t h o r o u g h ,  
c o h e r e n t ,  w r i t t e n  r e p o r t  a n a l y z i n g  t h e  f u n c t i o n  a n d  e f f e c t i v e n e s s  o f  y o u r  d e p a r t m e n t  f o r  a  c o m p a n y  b o a r d  m e e t i n g .  A s s u m i n g  
t h a t  y o u  h a v e  a l l  o f  t h e  I n f o r m a t i o n  a n d  f a c t s  n e c e s s a r y ,  h o w  c o m f o r t a b l e  w o u l d  y o u  f e e l  a b o u t  w r i t i n g  t h i s  r e p o r t  i f  y o u  a n d  
y o u  a l o n e  w e r e  r e s p o n s i b l e  f o r  I t ?  
a .  c o n f i d e n t  b .  f a i r l y  c o m f o r t a b l e  c .  a d e q u a t e  t o  t h e  t a s k ,  b u t  n o t  c o m f o r t a b l e  d .  u n c o m f o r t a b l e  e .  I  w o u l d  p a n i c  
S e c t i o n  I V .  C o m p u t i n g  S e r v i c e s  
7 .  D o  y o u  o w n  a  p e r s o n a l  c o m p u t e r ?  a .  I B M / c o m p a t i b l e  b .  M a c I n t o s h / c o m p a t i b l e  c .  O t h e r  _ _ _ _ _  _  
d . N o  
8 .  U N l ' s  c u r r e n t  s t r a t e g i c  p l a n ,  B u l l d l n g  o n  E x c e l l e n c e ,  r e c o g n i z e s  t h e  U n i v e r s i t y ' s  n e e d  t o  i n t e g r a t e  c u r r e n t  
t e c h n o l o g y  I n  a p p r o p r i a t e  f i e l d s  o f  s t u d y ,  p a r t l c u l a r l y  I n  f l e l d s  w h e r e  s t u d e n t s  a r e  e x p e c t e d  t o  h a v e  a  w o r k i n g  
k n o w l e d g e  o f  s u c h  t e c h n o l o g y  f o r  t h e i r  c a r e e r . •  T h e  S t u d e n t  C o m p u t e r  F e e  w a s  I m p l e m e n t e d  f o u r  y e a r s  a g o  t o  h e l p  
m e e t  t h i s  g o a l ,  a n d  c u r r e n t l y  r e p r e s e n t s  a b o u t  1 / 3  o f  t t i e  m o n e y  U N I  s p e n d s  o n  c o m p u t i n g  a n d  l n f o n n a t l o n  
t e c h n o l o g i e s .  H o w  I m p o r t a n t  I s  I t  t o  f u n d  t h e  f o l l o w l n g  w i t h  y o u r  s t u d e n t  c o m p u t e r  f e e  m o n e y ?  
K e y :  1  . .  v e r y  I m p o r t a n t  2 • 1 r n p o r t a n l  3 • n o t  l m p o r l a n l  4 - n o l  a l  a l l  I m p o r t a n t  N A • n o  o p i n i o n  D N F • d o  n o t  f u n d  
a )  E n h a n c i n g  g e n e r a l  ( I S C S )  C o m p u t e r  l a b s :  
b )  
c )  
d )  
e )  E n h a n c i n g  d e p a r t m e n t - s p e c i f i c  l a b s :  
f )  
g )  
h )  
M o r e / b e t t e r  h a r d w a r e  &  e q u i p m e n t .  
M o r e / b e t t e r  s o f t w a r e .  
M o r e / b e t t e r  o n - s i t e  s t a f f  a s s i s t a n c e .  
M o r e / b e t t e r  d o c u m e n t a t i o n .  
M o r e / b e t t e r  h a r d w a r e  &  e q u i p m e n t .  
M o r e / b e t t e r  s o f t w a r e .  
M o r e / b e t t e r  o n - s i t e  s t a f f  a s s i s t a n c e .  
M o r e / b e t t e r  d o c u m e n t a t i o n .  
1 2 3 4  N A  D N F  
1 2 3 4  N A  D N F  
1 2 3 4 N A D N F  
1 2 3 4 N A D N F  
1 2 3 4  N A  D N F  
1 2 3 4  N A  D N F  
1 2 3  4  N A  D N F  
1 2 3  4  N A  D N F  
i )  M o r e  d i a l - I n  a c c e s s  t o  U N l ' s  c o m p u t e r s  a n d  c o m p u t e r  l a b s .  1 2 3  4  N A  D N F  
1 2 3 4  N A  D N F  
1 2 3 4 N A D N F  
1 2 3 4 N A D N F  
j )  I m p r o v e d / e x p a n d e d  o n - l i n e  d o c u m e n t a t i o n  a n d  h e l p  m e n u s .  
k )  C o m p u t e r  s c r e e n  a d a p t e r s  f o r  o v e r h e a d  p r o j e c t o r s  f o r  c l a s s r o o m  u s e .  
I )  M u l t i - m e d i a  c o m p u t e r s  f o r  f a c u l t y  u s e  I n  I m p r o v i n g  c l a s s r o o m  p r e s e n t a t i o n s .  
9 .  H o w  h e l p f u l  w e r e  t h e  f o l l o w i n g  t o  y o u  w h e n  y o u  h a d  c o m p u t i n g  q u e s t i o n s ?  
K e y :  
1  s v e r y  h e l p f u l  2 s h e l p f u t  
3 • n e u t r a l  4 • n o t  h e l p f u l  5 • n o t  a l  a l l  h e l p f u l  N A • d o e a  n o t  a p p l y  
a )  M y  p r o f e s s o r  
1 2 3 4 5 N A  
g )  
C o m p u t e r  s o f t w a r e  m a n u a l s  
1 2 3 4 5 N A  
b )  O t h e r  f a c u l t y / i n s t r u c t o r s  1 2 3 4 5 N A  
h )  
U n i v e r s i t y  w r i t t e n  d o c u m e n t a t i o n  
1 2 3 4 5 N A  
c )  U n i v e r s i t y  s t a f f  m e m b e r s  1 2 3 4 5 N A  I )  C l a s s  h a n d o u t s / I n s t r u c t i o n s  
1 2 3 4 5 N A  
d )  C o m p u t e r  l a b  a t t e n d a n t s  
1 2 3 4 5 N A  
j )  F  r i e n d s l f a m i l y / o t h e r  s t u d e n t s  
1 2 3 4 5 N A  
e )  C o n s u l t i n g  C e n t e r  S t a f f  1 2 3 4 5 N A  
k )  P e r s o n  n e x t  t o  m e  I n  I h a  l a b  1 2 3 4 5 N A  
f )  O n - l i n e  d o c u m e n t a t i o n  1 2 3 4 5 N A  I )  
O t t ; e r  
1 ' 2 3 4 5 N A  
1 0 .  D u r i n g  t h e  p a s t  s e m e s t e r ,  o n  t h e  a v e r a g e ,  h o w  m a n y  h o u r s  a  w e e k  d i d  y o u  u s e  a  u n i v e r s i t y  c o m p u t e r  ( I n c l u d i n g  
d i a l - I n  a c c e s s ) .  
K e y :  O =  n o n e  1 •  l e s s  t h a n  o n e  h r .  
2 •  1 - 5  h r s .  3 , .  6 - 1 0  h r s .  4 =  m o r e  t h a n  1 0  h r s .  
O K •  d o n ' t  k n o w  
a ) A c a d e m l c  a s s i g n m e n t s  o r  r e s e a r c h  
1 .  W o r d  p r o c e s s i n g  
2 .  ! ) 3 t ?  p r o c e s f r ! g  ( s p r e a d s h e e t ,  t l ' ! ! a b a s e )  
3 .  C o m p u t e r  p r o g r a m m i n g / s t a t i s t i c s  
4 .  L i b r a r y  a n d  I n t e r n e t  s e a r c h e s  
5 .  E - m a i l ,  N O T E S ,  C h a t ,  T a l k  
6 .  M i s c e l l a n e o u s  
S e c t i o n  V .  
1 1 a .  E m p l o y m e n t  ( C h e c k  Q ! J I D  
_ C u r r e n t l y  e m p l o y e d ,  n o t  s e e k i n g  o t h e r  w o r k  
_ C u r r e n t l y  e m p l o y e d ,  b u t  s e e k i n g  o t h e r  w o r k  
_ N o t  e m p l o y e d ,  s e e k i n g  a  p o s i t i o n  
_ N o t  e m p l o y e d ,  n o t  s e e k i n g  w o r k  
b ) N o n - a c a d e m l c  u s e s  
0  1  2  3  4  D K  1 .  E - m a l l  O  1  2  3  4  D K  
C l  1  2  3  4  ! : . ' K  2 .  C " ? I ,  T 9 1 ~  0  1  ~ ~ A  [ l K  
O  1  2  3  4  D K  3 .  G a m e s  o n  t h e  I n t e r n e t  O  1  2  3  4  D K  
O  1  2  3  4  D K  4 .  G a m e s  o n  a  p e r s o n a l  c o m p u t e r  O  1  2  3  4  D K  
O  1  2  3  4  D K  5 .  S u r f i n g  t h e  I n t e r n e t  O  1  2  3  4  D K  
0  1  2  3  4  D K  6 .  O t h e r  O  1  2  3  4  D K  
P l a n s  a f t e r  G r a d u a t i o n  
1 2 a .  F u r t h e r  E d u c a t i o n  ( C h e c k  Q ! W  
_ N o  d e f i n i t e  p l a n s  f o r  m o r e  e d u c a t i o n  r i g h t  n o w  
_ A p p l y i n g  t o  s c h o o l s / p r o g r a m s ,  n o t  y e t  a c c e p t e d  
_ A c c e p t e d  t o  i i  g r a d u a t e / p r o f e s s i o n a l  p r o g r a m  
_ A c c e p t e d  t o  a n  u n d 9 1 V r a d u a t e  p r o g r a m  
1 1 b .  E m p l o y e r  i n f o r m a t i o n  ( i f  a p p l i c a b l e )  1 2 b .  F u r t h e r  E d u c a t i o n  I n f o r m a t i o n  ( i f  a p p l i c a b l e )  
C h e c k  o n e : _ F u l l - t l m e  _ P a r t - t i m e  C t , e c k  o n e : _ F u l l - t l m e  _ P a r t - t i m e  
J o b  T i t l e  I n t e n d e d  D e g r e e  _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
E m p l o y e r  A r e a  o f  S t u d y  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
L o c a t i o n  I n s t i t u t i o n  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  _  
1 3 .  F  a c u i t y  R e c o g n i t i o n :  
a  s t u d e n t  a t  U N I :  
S e c t i o n  V I .  F a c u l t y  a n d  S t a f f  R e c o g n i t i o n  
P l e a s e  H s i  I h a  n a m e s  o f  a n y  I n s t r u c t o r s  w h o  h a v e  h a d  a  p o s i t i v e  I n f l u e n c e  o n  y o u r  d e v e l o p m e n t  a s  
1 4 .  S t a f f  R e c o g n i t i o n :  P l e a s e  U s t  t h e  n a m e s  o f  a n y  s t a f f  m e m b e r s  w h o  h a v e  h a d  a  p o s i t i v e  I n f l u e n c e  o n  y o u r  d e v e l o p m e n t  
a s  a  s t u d e n t  a t  U N I :  
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